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Introduction

This manual is to help VET professionals plan, design and deliver assessment using the web. It presents the key content of the Assessing online website (www.flexiblelearning.net.au/assessing) in a convenient format for printing (preferably double sided printing). 

There are two parts to the manual

· Part 1: the guide, a step-by-step tool for Assessing online

· Part 2: the resources, including case studies.

Using the DocPack

As well as the manual, you will need to use the range of editable checklists, templates and tools provided on the Assessing online website. You can:

· download the document files from the Assessing online website, using the links provided in this manual, or

· download the convenient all-in-one DocPack, so you can access the files from your hard drive, using the file numbers to locate the ones you want.
http://flexiblelearning.net.au/assessing/downloads/docpack.zip (4.3mb)
There is a full list of the DocPack files in the resources section on page 134 of this manual.

What’s in the manual?

Here’s a summary of what you’ll find in the manual:
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Part 1: The guide

The guide is designed to give you a guided tour through the stages and tasks of doing assessment online. Each stage of the process is dealt with in its own section which gives you:

· an overview

· a stage record to document your process for each stage.

· a description of each step (task) in the stage with links to handy tools to help

· a case study looking at how someone else tackled that stage

· a checklist of  what you need to do for the Australian Quality Training Framework (AQTF) 

The following diagram gives you a summary of the process:
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Part 2: The resources

Case studies

How teachers and teams have designed online assessment solutions:

· see how others went about it 

· find out what lessons they learned 

· see samples of what they used along the way. 

Assessment gallery

A handy sampler of a range of assessment strategies you can use online, so you can:

· see what's possible using the web 

· get some practical ideas 

· choose assessment strategies to suit your program. 

Our research 

Read all the research behind the site. Find out: 

· the main types of online learning in VET 

· the benefits of using the web for assessment 

· some difficulties with online assessment 

· different purposes for online assessment 

· assessment strategies you can use. 

AQTF

This manual will assist you in monitoring your AQTF requirements. It provides checklists of AQTF requirements for institutions and standards that apply to teachers and developers. Each section of the step-by-step guide also has a summary of the AQTF standards that apply when you plan, analyse, design, develop, deliver and evaluate assessment.

Glossary

A handy list of terms related to online assessment.

Why use the web to assess? 

The web provides teachers with a range of tools that can make their teaching and assessment tasks more varied, automated and trackable. Most importantly the assessment process enables flexibility, appeals to a range of learning styles and offers endless possibilities for creativity.

Despite what many people think, online assessment is more than just using computer mediated quizzes. The possibilities available to teachers are endless and include discussion activities, roleplays, webquests, online portfolios, research projects and team work. This manual will point you towards some of these options.

Assessing online

The guide

In this section

Like the Assessing online website, this guide follows the six stages involved in the planning, development and delivery of online assessment. 

Not everyone is likely to need to complete each stage, but they are here for you to access as needed.

These are the stages: 

Plan
Stage A

Analyse
Stage B

Design
Stage C

Develop
Stage D

Deliver
Stage E

Evaluate
Stage F

Navigating the guide

To help you through the guide, we have used icons to highlight different actions or items for you. 

	
	Stage record icon

points you to an overview of the stage which is available as an electronic document to record your progress.



	
	Get it icon 

alerts you to an electronic document you can use from the DocPack or download from the internet.

	
	Toolkit icon 

tells you about resources that you can use.
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	AQTF icon
alerts you to information about the Australian Quality Training Framework.



	
	Case study icon

draws your attention to interviews with others who have used the online environment for assessing.




Plan – Stage A
In this stage

Overview

Stage record

The tasks

A1 – Describe requirements

A2 ​​​– Plan online support

A3 – Ensure staff skills

A4 – Plan testing schedule

A5 – Allocate resources

Case study

AQTF

Overview

Planning is the first of six stages in implementing online assessment. 

Planning to deliver online assessment involves more than the subject teacher or trainer. In order for the experience to be successful for everyone, your organisation needs to carefully consider the system-wide implications and plan appropriately.

This stage guides you through the issues your organisation will need to consider and the tasks it will need to complete to plan for effective online assessment.

Stage record: the action plan

It is important to have a record of each stage of the process. This guide provides you with templates to record important information for each stage. The action plan is the first of these. 

It provides a management overview of assessment for the program. It outlines: 

· the scope of the assessment

· what staff and resources will be available

· what skills will be needed

· what support will be provided to learners. 

Use the plan to demonstrate and record your organisation’s commitment to quality assessment.

Get it:

Action Plan template

from the DocPack: 

In Folder A - Plan, click on:  A0-1 Plan record
from the website:  http://www.flexiblelearning.net.au/assessing/stage_records/A_Plan_record.doc  
This will be a useful document to file with your course documents as evidence of completion of AQTF requirements.

The tasks

We’ll now look in detail at the five tasks in the planning stage. As you complete them, fill in the Action Plan that becomes your record of this stage.

A1 – Describe requirements

A2 ​​​– Plan online support

A3 – Ensure staff skills

A4 – Plan testing schedule

· A5 – Allocate resources

A1 Describe requirements
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AQTF: Relates to standard 8.1

This online guide is designed to assist you in the planning, design, development and delivery of online assessment. It is clear that assessment is best seen as part of a holistic learning process. As such "assessment should provide the necessary feedback to the learner to assist them to monitor and evaluate their learning" (Booth et al 2003)
So, assessment is best seen as integral to the design process and not a tacked on afterthought. You will need to:

· plan assessment up front in the design process 

· design assessment tasks and select technology based on educational considerations 

· remember to keep in mind the principles of assessment - validity, reliability, flexibility and fairness. 

Toolkit

Describing assessment requirements template

Type: Word | Cost: Free | Ease of use: Easy

One of the first steps in developing online assessment requires the establishment of the general requirements of the assessment. General requirements, as opposed to specific requirements, are the principles that apply to all assessment in Australia's Vocational Education & Training System. 

This tool will help you to specify the general principles that will apply to your online assessment. You should analyse the specific requirements of your assessment in the analysis stage of development. 

Get it:

Describing assessment requirements template

from the DocPack: 

In Folder A - Plan, click on: A1-1 Describe requirements template 

from the website:  

http://www.flexiblelearning.net.au/assessing/downloads/A1_Describe_requirements_template.doc 


A2 Plan online support arrangements
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AQTF: Relates to standards 1, 6.
Moving into online assessment requires the deliverer and their organisation to consider a range of issues to ensure everyone is supported in the process. This may include:

· organising a help desk to support learners who are experiencing difficulties 

· ongoing website management to ensure that the online resources are kept up to date and compliant with AQTF requirements 

· ensuring appropriate technical infrastructure 

· having a process for complaints and grievances 

· having adequate back up procedures to avoid loss of records 

· having adequate support information available to learners and assessors.

A3 Ensure staff have appropriate skills 
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AQTF: Relates to standard 7
Using online assessment options demands a range of new skills in staff. These will include:

· generic technical skills in the use of Information and Communication Technologies (ICT) 

· teaching skills in flexible delivery 

· specific skills related to the use of software packages for the development and delivery of online assessment.

Organisations that intend to offer online assessment options to their learners may need to plan a comprehensive professional development program to up-skill these staff.

Toolkit

Flexways

Type: Website | Cost: Free | Ease of use: Easy

Flexways is a web resource designed to provide online planning for professional development for VET practitioners. Flexways considers the skills and knowledge capabilities required for flexible delivery, including assessment. 

You can use Flexways to check your own skills or the skills of individual staff. The resource includes a Flexways Skills Checklist that includes a comprehensive list of the skills and knowledge required by practitioners involved in flexible training and assessment programs. You might consider using this checklist as a key resource to develop your own tool aimed at identifying the learning gap of your staff.

http://flexways.flexiblelearning.net.au/default.asp
A4 Plan testing schedule for online courseware

[image: image5.png]


AQTF: Relates to standard 9.2
Assessment tasks that are offered online will need to be tested for a range of technical issues prior to their release to learners. Before you get into the development cycle you should ensure that you plan an appropriate testing schedule. This may include:

· ease of use of the platform 

· user interface issues 

· reliability of the software under varying configurations. (Try out your courseware on similar computers and internet connections as those used by your learners.)

· accuracy of recorded results from computer generated tests 

· inclusion of accessibility standards 

· robustness of any database used to record results. 

Toolkit

Usability testing for VET Developers 

Type: Website | Cost: Free | Ease of use: Easy

This TAFE frontiers site has some excellent downloads which will assist you in determining your testing schedule. Have a look at the Plan section:

- Download the Testing Methods Guide to look at the options for testing and choose your preferred approach. 

- Download the Testing Planner, which will help you to identify key people, resources and tasks.

http://www.tafefrontiers.com.au/static/TF_Usability/step1.htm
A5 Allocate resources
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AQTF: Not applicable
Organisations will need to plan to ensure that the necessary resources are in place to support the delivery and management of online assessment tasks. This will include allocating a budget for:

· the development of online assessment tasks 

· the purchase of software licences for the development and delivery of assessment tasks 

· the professional development of staff involved in the development delivery 

· engaging the stakeholders who will be involved in the project. 

Action Plan

This is a reminder to make sure you have completed the action plan included earlier in this section under Stage record. This will remind you of future action to be taken and record the decisions and tasks you have completed in the planning stage for AQTF purposes.

You have now completed the planning stage and are ready to go on to Analyse – Stage B 

Before you move on, take time to read the following case study to see how others have tackled the planning stage for Assessing online. 

There are more case studies in Part 2: The resources.
Case study


The Graduate Certificate in Flexible Delivery, at Swinburne University TAFE Division in Victoria, included a fully online assessment approach using portfolios and workplace based tasks. Here is an edited interview with Lilian Austin, the course developer and co-ordinator.

The planning stage

Assessment requirements

The curriculum for the Graduate Certificate in Flexible Delivery is in Learning Outcome format. Originally the individual modules were developed by a number of Victorian TAFE providers and they designed assessment tasks based on the assessment criteria. However I used these criteria to develop my own modified versions of the assessment tasks which would meet the needs of my particular learner group.

Online support arrangements 

Swinburne TAFE division has its own WebCT platform for delivery of online learning programs so that was the logical choice for my delivery. The Learning Strategies unit provides support for staff developing learning and assessment programs and staff there were involved in assisting with development of templates and sorting out technical issues.

There is also a Help Desk for learners, which provides all the usual support to learners who are having trouble logging in and using the platform.

Project staff skills

I am fairly comfortable in using Dreamweaver and WebCT so this was not really an issue, but anyone else who takes over from me would need to develop these skills.

Testing and validation 

This is an area where we probably could have had more rigorous processes. As I am the only staff member delivering these modules I was really working pretty much in isolation although I did use the others in my unit to validate the assessment tasks. I also used an external person to test the materials.

AQTF

Two tables are described below which will help you cover the AQTF standards that are relevant to the planning stage.

Table 1: AQTF checklist for the planning stage

This tool provides a checklist of actions that will help you comply with the AQTF standards that apply to the planning stage for online assessment. It is clear that some responsibilities are organsational whilst others rest with the front line assessors and teachers. This table will provide a useful checklist for all those involved in the online assessment process.

You can change the template to meet your own needs and context. Record dates and comments on the form and file with your other documentation. 

Get it:

AQTF checklist template

from the DocPack: 

In Folder A - Plan, click on: A0-2 AQTF checklist template

from the website:  

http://www.flexiblelearning.net.au/assessing/downloads/a_plan_aqtfchecklist_template.doc


Table 2: AQFT checklist for organisations

This table summarises the AQFT standards relevant to online delivery related to broader organisational issues and responsibilities.

Get it:

AQTF organisations checklist

from the DocPack: 

In Folder A - Plan, click on: A0-3 AQTF standards organisation

from the website:  

http://www.flexiblelearning.net.au/assessing/downloads/Table%201_AQTF%20standards_organisation.doc


Analyse – Stage B

In this stage

Overview

Stage record

The tasks

B1 ​– Describe learners

B2 ​– Describe content

B3 –​ Review current practise

B4 ​– Identify existing resources

Case study

AQTF
Overview

Analyse is the second of six stages in implementing online assessment. 

Before we can design and develop innovative assessment and learning approaches, it really is imperative that a careful analysis of the learning context be undertaken. This analysis ensures that the assessment tasks for a particular learning program meet the requirements of the training package and the needs of the learners.

Stage record: the design brief

It is important to have a record of each stage of the process. This manual provides you with templates to record important information for each stage. The design brief is the second of these. 

The design brief summarises what you have found out about the learners and their context, what successful practice of your own you can apply, plus assessment materials from other sources you can use or adapt. This tells you what you’ve got to work with. 

Use the design brief to demonstrate and record your organisation’s commitment to quality assessment. This will be a useful document to file with your course documents as evidence of completion of AQTF requirements.

Get it:

Design brief template

from the DocPack: 

In folder B - Analyse, click on: B0-1 Design brief
from the website:

http://www.flexiblelearning.net.au/assessing/stage_records/B_Analyse_record.doc 
The tasks

We’ll now look in detail at the four tasks in the design stage. As you complete them, fill in the design brief that becomes your record of this stage.

B1 ​– Describe learners

B2 ​– Describe content

B3 –​ Review current practise

· B4 ​– Identify existing resources

B1 Describe learners
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AQTF: Relates to standards 2.1, 6.1, 9.1, 9.3
Understanding the learners and their needs underpins the development of quality online assessment tasks. As a developer you will need to consider:

· the learning styles of the target group and the implications of using technology based assessment. It is likely that some cohorts of learners will respond favourably to online assessment approaches whilst others may need more support and encouragement. 

· adult learning styles, by giving learners opportunities to contribute to their own learning pathways, providing contextualised and meaningful tasks 

· learners who wish to seek RPL or RCC by using online tools 

· the language and literacy levels of the target group and their ability to navigate a computer interface

· the issue of accessibility
  for your learners.

Toolkit

Learner profile template
Type: Word Doc | Cost: Free | Ease of use: Easy

You can access the attached template to help you develop a profile of your learners. The template can be adapted to suit your needs if required. Ask a small group of key people to complete the template. Bring the responses together to build a comprehensive profile of your learners. 

Get it:

Learner profile template

from the DocPack: 

In folder B - Analyse, click on: B1-1 Learner profile template

from the website:   

http://www.flexiblelearning.net.au/assessing/downloads/B1Learners_profile_template.doc
Learning Style Questionnaire

Type: Paper based | Cost: Free | Ease of use: Easy

Learning style questionnaire is a print resource that can be purchased from Pearson Education Australia.

The resource includes a questionnaire developed to help an individual determine their preferred learning style (participating, reflecting, structuring or experimenting) with directions on how to interpret questionnaire results. Advice is also provided on appropriate approaches for different styles.

You can order the questionnaire at http://www.pearsoned.com.au/. 

Learning Style Quizzes

Type: Website | Cost: Free | Ease of use: Easy

There are many learning style quizzes and questionnaires available on the Web. Some are listed below.

The Worksearch web site provides two learning style quizzes that enable a learner to determine their preferred learning style.

Multiple intelligences quiz
Seeing hearing and doing quiz
https://www.jobsetc.ca/toolbox/quizzes/quizzes_home.do?lang=e
VARK - A Guide to learning styles.  The VARK questionnaire can be completed online or downloaded free of charge to help an individual determine their preferred learning style. http://vark-learn.com/ is a print resource that can be purchased from Pearson Education Australia.

How to succeed as a flexible learner

Type: Website | Cost: Free | Ease of use: Easy

This resource is designed to accommodate the different learning styles of its users.

http://www.tafefrontiers.com.au/static/flexlt/learner/index.html 
Doing Assessment Online

Type: Website | Cost: Free | Ease of use: Easy

Doing assessment online is a web site developed by Swinburne University and TAFE frontiers. The resource includes a basic tool that can be downloaded to build a profile of your learners.

http://project.vetonline.vic.edu.au/letsdoit/2002/index.html
Designing accessible websites

Type: Website | Cost: Free | Ease of use: Easy

This website by Swinburne University TAFE Division provides simple checklists and tools to ensure that your online assessments meet accessibility standards. 

http://www.vetonline.vic.edu.au/accessibility/index.htm
B2 Describe the assessment context

[image: image8.png]


AQTF: Relates to standard 8.1.
The context of your assessment situation will govern the choices and decisions you make. Some factors will include:

· the content area and those learning outcomes which lend themselves to the option of online assessment. 

· the AQF level of your course - http://www.aqf.edu.au/thirteen.htm 
· specific industry considerations (certification, prescribed assessment) 

· the blend of theoretical and practical elements in the course 

· whether objective or subjective assessment is likely 

· whether to embed generic competencies. 

Toolkit

Assessment context analysis template

type: Word document | Cost: Free | Ease of use: Easy

The attached template will assist you to clearly identify the context of your assessment. 

Get it:

Assessment context analysis template

from the DocPack:

In folder B - Analyse, click on: B2-1 Assessment context analysis
from the website:  

http://www.flexiblelearning.net.au/assessing/downloads/b2_context.doc 
Resource Generator

type: website | Cost: Free | Ease of use: Difficult

The ANTA Resource Generator provides trainers and assessors with access to information about units of competency, qualifications and learning resources across a range of industries. 

It allows users to:

· view documents 

· customise resources 

· download and print documents 

· upload their own resources and incorporate them into documents.

This is a rather difficult site to access and navigate but it does contain some useful resources and information. The user is required to login and this tends to restrict further access to the site. 

http://resourcegenerator.gov.au/Login.asp
B3 Review current practice
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AQTF: Not applicable
Choosing to include online assessment does not mean that you should throw out what you are currently doing. Reflecting on your current practice you may decide that:

· you have some existing assessment tasks which work well and should be maintained 

· some of these existing tasks could be adapted and improved by including an online assessment option 

· online technologies potentially offer you the option to improve and enhance what you are doing. 

The next section will allow you to look at what others are doing in this field.

Toolkit

Evaluating current practice

type: Word document | Cost: Free | Ease of use: Easy

The attached document will prompt you to review your current practice.

Get it:

Evaluating current practice 

from the DocPack: 

In folder B - Analyse, click on: B3-1 Evaluating current practice
from the website:

http://www.flexiblelearning.net.au/assessing/downloads/b3_reviewcurrent%20practice_template.doc 
B4 Identify existing resources
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 AQTF: Not applicable
The good news for developers of online assessment is that there is a wealth of existing material available which may save you development time. The Toolkit can help you locate some of the resources out there in cyberspace.

Toolkit

ANTA Flexible Learning Toolboxes
type: Website/CDs | Cost: Various | Ease of use: Range

ANTA Flexible Learning Toolboxes are collection of online training materials in a wide range of subject areas, comprising learning activities, resources and user guides. They are intended to support program delivery for endorsed Training Package qualifications.

A Toolbox is a set of web-based learning materials that can be installed on a server by an RTO and used to deliver training online. (Toolboxes can also be delivered in a modified way from a CD-ROM when network or Internet access is difficult.) 

Toolboxes focus upon effective teaching and learning activities (many of these can be used as formative and summative assessment) and support a central role for teachers and trainers, who can adapt and contextualise the materials for their own audiences.

Have a look at the vast collection at the Australian Flexible Learning Toolbox site.

http://www.flexiblelearning.net.au/toolbox/index.htm
AESharenet

type: Website | Cost: Various | Ease of use: Easy

AESharenet is a collaborative system to streamline the licensing of intellectual property so that Australian training materials are developed, shared and adapted efficiently.

AESharenet has a large searchable database of training and assessment materials. There is a range of different licensing and cost structures. 

http://www.aesharenet.com.au/index.asp
TAFE frontiers
type: Website | Cost: $$$ | Ease of use: Easy

The TAFE frontiers catalogue contains over 1500 learning resources that you can either search or browse through. 

http://www.tafefrontiers.com.au/catalogue
VETASSESS 

type: website | Cost: $$$$ | Ease of use: Medium 

The VETASSESS Online Assessment System provides testbanks and assessment resources from a wide range of Training Package qualifications. 

The resources can be accessed online but delivery is subject to licensing conditions. 

 http://www1.assessit.net/webpage/content/

The TAFE Virtual Campus

type: website | Cost: Various | Ease of use: Moderate

The TAFE Virtual Campus provides a wide range of free online teaching and assessment materials for Victorian RTOs. Deliverers from other states should contact AEsharenet to arrange purchase. 

The online resources available at the TAFE VC are accessed from within the WebCT delivery system. They are generally able to be fully customised by the teacher or RTO. 
http://www.tafevc.com.au/pl03/teachers/courses.asp
WebQuests
type: Website | Cost: Free | Ease of use: Easy

A WebQuest is an inquiry-oriented activity in which most or all of the information used by learners is drawn from the Web. 

WebQuests are designed to use learners' time well, to focus on using information rather than looking for it, and to support learners' thinking at the levels of analysis, synthesis and evaluation.

http://webquest.sdsu.edu/
Doing Assessment Online
type: website | Cost: Free | Ease of use: Easy

Doing assessment online is a Web site developed by Swinburne University and TAFE frontiers. 

The resource will assist you to build assessment for the VET sector and provides a comprehensive list of assessment options. Some are available free of charge, others can be purchased. The examples cover a broad range of industry groups including nursing, OHS, performing arts and information technology.

The Web site also includes a checklist tool to assist you to evaluate the appropriateness of existing resources.

 http://project.vetonline.vic.edu.au/letsdoit/2002/index.html

Design Brief

This is a reminder to make sure you have completed the design brief included earlier in this section under Stage record. This will remind you of future action to be taken and record the decisions and tasks you have completed in the analysis stage for AQTF purposes.

You have now completed the analysis stage and are ready to go on to Design – Stage C

Before you move on, take time to read the following case study to see how others have tackled the planning stage for Assessing online. 

There are more case studies in Part 2: The resources.

Case study
The analysis stage

Learner group

The learner group for this Graduate Certificate are all VET trainers and teachers. I have had a fairly wide range of people enrolled from industry trainers and trade teachers to people teaching diplomas and Graduate Certificates. This range has proved to be a challenge when designing assessment tasks as they had widely different learning styles. As it is a Graduate Certificate the assessment needs to be fairly rigorous but not completely daunting to the learners. 

Assessment context

The Graduate Certificate in Flexible Delivery aims to develop both practical skills in the delivery of online and flexible approaches and a theoretical basis from which to approach that delivery. As such my assessment tasks needed to balance the theoretical and practical. I tried to include tasks that would suit a wide range of learning styles.

Current practice & existing resources

I have been delivering the Graduate Certificate in Flexible Delivery for many years and the last few have been completely online. So I had amassed a wide range of resources both electronic and paper based. I wanted to use these and so, for example in Instructional Design, I still send learners the original paper based teaching manual. This manual is referred to in the online materials at various points. Also I use other online sites extensively and have incorporated these into my online materials. Some of the assessment tasks have remained the same and others have been added to take into account the added features of the online environment. 

Range and type of assessment

The assessment needed to include both theoretical and practical tasks. Another imperative for me was to model some of the online assessment options that VET practitioners may want to use themselves in the future. So I decided to include some quizzes, reports uploaded to a drop box, online discussion tasks, development of online materials for teaching purposes. 

AQTF
The table described below will help you cover the AQTF standards that are relevant to the analysis stage

AQTF checklist for the analysis stage

About this tool

This tool provides a checklist of actions that will help you comply with the AQTF standards that apply to the analysis stage for online assessment. 

You can change the template to meet your own needs and context. Record dates and comments on the form and file with your other documentation.

Get it:

AQTF checklist template

from the DocPack: 

In Folder B - Analyse, click on: B0-2 Analyse AQTF checklist template

from the website:

http://www.flexiblelearning.net.au/assessing/downloads/B_Analyse_AQTFchecklist_template.doc 
Design – Stage C

In this stage

Overview

Stage record

The tasks

C1 – Select approach 

C2 – Select a range of strategies 

C3 – Draft resources 

C4 – Design learner support materials 

C5 – Identify RPL options

Case Study

AQTF
Overview

Design is the third of six stages in implementing online assessment.

The careful design of online assessment tasks and processes is critical to ensuring that the eventual assessment is valid, reliable, flexible and fair. Importantly the design of assessment tasks should be considered up front in the process, not as an afterthought.

This section of the guide will assist you to take into account important design considerations. It will also provide you with some examples of how others have approached this task and provide some tools to assist you.

Stage record: the design plan

It is important to have a record of each stage of the process. This manual provides you with templates to record important information for each stage. The design plan is the third of these. 

The design plan presents your team’s solution to providing relevant and effective assessment for the learners. It describes the assessment approach and strategies you are using, and why.

Get it:

Design plan template

from the DocPack: 

In folder C - Design, click on: C0-1 Design record
from the website:

http://www.flexiblelearning.net.au/assessing/stage_records/C_Design_record.doc
This will be a useful document to file with your course documents as evidence of completion of AQTF requirements.

The tasks

We’ll now look in detail at the five tasks in the design stage. As you complete them, fill in the Design Plan that becomes your record of this stage.

C1 – Select approach 

C2 – Select a range of strategies 

C3 – Draft resources 

C4 – Design learner support materials 

· C5 – Identify RPL options
C1 Select the assessment approach 
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AQTF: Relates to standards 6.1, 8.1, 9.1, 9.3
The decisions you make here are really critical to the final shape of your assessment tasks. Your pedagogical approach will determine the type and scope of online assessment strategies that you are likely to select in the next section. Big picture decisions are taken here. Considerations at this stage may include:

· the overarching teaching approach or pedagogy (constructivism
 , Criterion Referenced Instruction
, instructivist
, behaviorist
) 

· whether the learning and assessment context covers closed/convergent knowledge or open/divergent 

· whether the learning and assessment situation is collaborative as opposed to individual 

· whether the assessment is deeply embedded in the learning or available at discrete times 

· whether you are assessing knowledge or performance 

· the degree of authenticity
 of the potential assessment tasks 

· the appropriateness of problem based learning
 approaches 

As an online learning designer it is possible that you will choose to use a hybrid approach to suit your own context.

Toolkit

Doing Assessment Online

type: Website | Cost: Free | Ease of use: Easy

Doing assessment online is a Web site developed by Swinburne University and TAFE frontiers. 

The section on Selecting an Approach allows you to reflect on and print out a description of your teaching and assessment model

http://project.vetonline.vic.edu.au/letsdoit/2002/index.html 



ID Online
type: Website | Cost: Free | Ease of use: Easy

Developed for TAFE frontiers by Holmesglen TAFE, this site provides some useful guides to selecting an assessment approach.

http://www.tds.holmesglen.vic.edu.au/idonline/theory/idt_onset.htm


Selecting assessment approach

Type: Word | Cost: Free | Ease of use: Easy

Download the attached template to assist you to select and document the assessment approach for your program. 


Get it:

Selecting assessment approach

from the DocPack: 

In folder C - Design, click on: C1-1 Selecting assessment approach 
from the website:

http://www.flexiblelearning.net.au/assessing/downloads/c1_select_model.doc 
C2 Select a range of assessment strategies
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AQTF: Relates to standards 6.1, 8.1, 9.1, 9.3
As a designer of online assessment tasks, you have a range of strategies that you may choose to include in your repertoire. The list is constantly growing but some of the strategies that you may like to include are:

· collaborative tasks

· online role plays

· Webquests

· online discussion forums for problem solving, information exchange, debates, collaborative tasks 

· presentations of work on homepages for critique 

· peer review and assessment

· courseware-delivered tasks

· simulations of real life situations, processes 

· computer marked (quizzes
, crosswords, clozes, calculations)

· individual tasks
· electronic portfolios
 

· assignments, reports and essays 

· problem based scenarios 

· scavenger hunts 

· online exams (released by date, completion of tasks, proctor password etc) 

· self assessment tasks 

· case studies)

· workplace-based tasks

· on-job demo with workplace testimony 

· videotaped on-job demonstration 

· workplace based/on-job assessor

Choosing a range of assessment strategies will ensure that different learning styles are accommodated and that issues of authentication are addressed. In many cases a 'blended' approach will ensure that the assessment is valid, fair, reliable and adequate.

Toolkit

VETASSESS
type: Website | Cost: This section is free | Ease of use: Easy

The VETASSESS website has some useful information and downloadable files on a range of assessment strategies.

You can find information on:

· guidelines for developing knowledge based tests 

· assessment templates 

· cover page for assessment documents 

· observation and demonstration 

· practical tasks and projects 

· portfolios 

· tests 

· collaborative assessment 

· designing assessment resources 

http://www1.assessit.net/webpage/content/resources.cfm
Fablusi – Role play simulation generator
type: application | Cost: Free | Ease of use: Easy
Enter your details at this site and you will be e-mailed a design template for creating Role-play Simulation in teaching and learning.

http://www.fablusi.com/requestDesignDoc.asp
Designing WebQuests
type: Website | Cost: Free | Ease of use: Easy

A WebQuest is an inquiry-oriented activity in which most or all of the information used by learners is drawn from the Web. 

WebQuests are designed to use learners' time well, to focus on using information rather than looking for it, and to support learners' thinking at the levels of analysis, synthesis and evaluation.

http://webquest.sdsu.edu/
Turnitin.com
type: Website | Cost: $$$ | Ease of use: Moderate

This site provides hints on the use of various strategies such as digital portfolios, peer review etc.

http://www.turnitin.com/static/products_services/
Going further 

Assessment in 2003 - online lecture

type: Website | Cost: Free | Ease of use: Easy

The following link is an audio-graphic online lecture about online assessment, addressing mainly computer-marked tests (quizzes, multiple choice items), but very useful stuff about how the technology can be used to automate test generation now (random selections, JIT tests) and so solve some security issues.

This is an online lecture by Eric Shepherd, President of Questionmark. You will be asked to login and after a short wait will receive an audio lecture and PowerPoint slides. 

Automated testing design
http://lecture.horizonlive.com/launcher.cgi?channel=dls1_2003_1014_1059_23
Role play sites
type: Websites | Cost: Various | Ease of use: Easy

The following sites give you some information, ideas and strategies for using roleplays in your teaching and assessment.

Designers as learners: Igniting the spark for web-based role play
http://www.tafe.sa.edu.au/institutes/douglas-mawson/marie/index.html
Fablusi – Role play simulation
http://www.roleplaysim.org/papers/
The Practitioner Guide to Online assessment
type: Website | Cost: Free | Ease of use: Easy

The Practitioner Guide to Online Assessment includes a section on assessment tools and methods. This section includes case studies on a range of online assessment methods that will assist you to select your assessment approach and get ideas about the use of various strategies.

http://www.tafefrontiers.com.au/static/oav3/toolsmethods.htm
Enhancing Interactivity in Online Learning

type: Website | Cost: Free | Ease of use: Moderate

This TAFE frontiers site has a wealth of useful information and examples of strategies. This section of the site has a good gallery of examples which may be useful for your design.

http://learnwebct.vetonline.swin.edu.au/IACTIVE/project/media.html
C3 Draft assessment resources
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AQTF: Relates to standard 8.1
As you draft your online assessment resources, you will need to balance a lot of issues:

· Parallel with the development of the tasks you may need to develop a series of guides and tools. Consider whether these may also be available online. 

· Double check that your online tasks have addressed the competencies or learning outcomes. 

· Keep in mind the principles of assessment (fair, reliable, valid and flexible). 

· Consider how the online medium can contribute to the development of key competencies such as communication, problem solving, teamwork, collaboration. 

· Consider whether you need to offer alternatives to online tasks for those who may not be able to access or manage the medium. 

· You should storyboard any complex online multimedia interactions. 

Lastly, when you have completed a draft, you should make sure you have the tasks validated.

Toolkit

Test and exercise learning

type: PDF document| Cost: Free | Ease of use: Easy

William Horton's chapter on Test and exercise learning provides lots of hints on drafting assessment questions.
http://flexways.flexiblelearning.net.au/default.asp
C4 Design learner support materials

[image: image14.png]


AQTF: Relates to standard 8.1
Assessment often requires support materials, but this can be even more necessary when learners will be accessing and completing their tasks online. At this stage you may need to consider developing support materials which:

· assist the learner in accessing and using the technology which houses the online assessment tasks 

· clearly explain the requirements of the task, both online and face-to-face components 

· address issues of timelines, flexibility and alternative arrangements 

· ensure learners are aware of the legal issues of copyright and plagiarism 

· provide learners with a model of the finished task. This is particularly important in online delivery as the teacher is not there to give examples of final requirements as they would be in a face-to-face situation 

· provide information on where to go to get help. 

Toolkit

Skills assessment for computer based learning

type: Website | Cost: Free | Ease of use: Easy

This resource is designed for the learner to self-assess, check and confirm the skills and knowledge they have that will assist them in successfully participating in computer based learning.

http://flexiblelearning.net.au/innovations/files/qld011/sacl/index.htm


Practitioner guide to online assessment

type: Website | Cost: Free | Ease of use: Easy

The Preparing learners for online assessment checklist may be a useful starting point for practitioners wanting to ensure that adequate learning support is planned for the assessment process.

http://www.tafefrontiers.com.au/static/oav3/prep.htm
TAFE Virtual Campus - Student Guide
type: Website | Cost: Free | Ease of use: Easy

This online learner guide shows learners the key functions of working within a WebCT platform. 

http://www.tafevc.com.au/pl03/learner_guide/welcome.htm

WebCT induction - TAFE SA
type: application | Cost: Free | Ease of use: Easy

The WebCT Learner Guide is a WebCT course that was developed as part of the TAFE South Australia Online Student Induction Package. 

This editable resource includes information on:

· What is WebCT? 

· How do I use e-mail? 

· What are discussions? 

· What do I need to start?

· How do I chat online? 

· How do I log on? 

· Other WebCT Tools? 

· What support can I get? 

· How do I get assessed? 

http://www.webct.com/oriented/viewpage?name=oriented_learner_guide_3.0
C5 Identify tasks suitable for RPL
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AQTF: Relates to standard 8.2

The possibility of RPL and RCC online is as yet not fully realised in the VET sector. However the online assessment tasks that you develop may lend themselves to being reused as RPL tools. You may be able to set up electronic submission of portfolio evidence within your online platform.

Design plan

This is a reminder to make sure you have completed the design plan included earlier in this section under Stage record. This will remind you of future action to be taken and record the decisions and tasks you have completed in the design stage for AQTF purposes.

You have now completed the design stage and are ready to go on to Develop – Stage D

Before you move on, take time to read the following case study to see how others have tackled the planning stage for Assessing online. 

There are more case studies in Part 2: The resources.

Case study

The design stage

Assessment approach & strategies

I think my approach was pretty much constructivist. I needed to present some of the theory but basically I wanted to encourage learners (VET trainers) to develop an approach to online and flexible learning that suited their context and to develop their skills so that they could implement that approach. To further that aim, I really placed considerable emphasis on contributions to the discussion board which was an assessable task. I actively encouraged learners to engage in the lively discussions and to reflect on the opportunities of the online medium.

Draft assessment resources

My assessment tasks have been tweaked somewhat over the years. In the last iteration I combined a few of the tasks to make a bigger portfolio type of task. This helped to eliminate the number of smaller tasks that had become "bitsy".

My final assessment package included:

· assessment of the discussion board contributions 

· a work-based project in which learners develop an online learning sequence 

· a report submitted online 

· a checklist submitted online 

I also refined the requirements for the completion of the discussion board task. Drafting the criteria in advance has been the most challenging task and I feel this is still the area where it is hardest to assess the outcomes. I am planning to review this again for the next semester. 

I didn't use any special software apart from drafting the tasks to sit in the assessment drop box in WebCT. I was pretty careful to make sure the tasks were very explicit and contained all the information the learner would need.

Learner support information

As the course was totally online I prepared an induction booklet which outlined the assessment process and the steps for submitting the assessment tasks through the WebCT system

AQTF
The table described below will help you cover the AQTF standards that are relevant to the design stage.

AQTF checklist for the design stage

This tool provides a checklist of actions that will help you comply with the AQTF standards that apply to the design stage for online assessment. 

You can change the template to meet your own needs and context. Record dates and comments on the form and file with your other documentation.

Get it:

AQTF checklist template

from the DocPack: 

In folder C - Design, click on: C0-2 design AQTF checklist 
from the website: 

http://www.flexiblelearning.net.au/assessing/downloads/c_design_aqtfchecklist_template.doc
Develop – Stage D

In this stage

Overview

Stage record

The tasks

· D1 – Prepare resources

· D2 – Prepare assessor resources

· D3 – Trial resources

· D4 – Provide PD for teachers
· D5 – Revise resources

Case study

AQTF
Overview

Develop is the fourth of six stages in implementing online assessment. 

Development of online assessment can range from relatively simple development in terms of cost and skill level to complex instructional design and technical development. In the latter case, the development of online assessment tasks can often involve substantial time and financial commitment and so there is much to be said for a team approach which includes team members with pedagogical, content knowledge, multimedia and design skills. This section of the site will allow developers from both ends of the spectrum to gain an insight into the issues and the tools available to assist development.

Stage record: the development record

It is important to have a record of each stage of the process. This manual provides you with templates to record important information for each stage. 

The Development record documents the process of preparing and testing the assessment tasks and support materials.

Get it:

Development record

from the DocPack: 

In folder D - Develop, click on: D0-1 Development record 

from the website:  

http://www.flexiblelearning.net.au/assessing/stage_records/D_Develop_record.doc 
This will be a useful document to file with your course documents as evidence of completion of AQTF requirements.

The tasks

We’ll now look in detail at the five tasks in the develop stage. As you complete them, fill in the Development record that becomes your record of this stage.

· D1 – Prepare resources

· D2 – Prepare assessor resources

· D3 – Trial resources

· D4 – Provide PD for teachers
· D5 – Revise resources
D1 Prepare assessment resources
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AQTF: Relates to standard standards 1.9, 4.1, 4.2, 8.1
Now that you have completed the design stage, you are ready to author the online assessment tasks. You may need to:

· select and download software that will enable you to build the tasks. 

· commission multimedia developers who will develop the tasks based on your specifications and storyboards. 

· upload the completed tasks into your delivery platform . 

Toolkit

Respondus - Quiz creation tool

type: application | Cost: $$$| Ease of use: Easy

Respondus is an easy to use and powerful tool for creating and managing quizzes and surveys that can be printed to paper or published directly to Blackboard, eCollege, WebCT and other eLearning systems. 

Designers who are familiar with the rather clunky and slow processes for developing quizzes and surveys in platforms such as WebCT and Blackboard will love this software package. 

Quizzes, surveys and exams can be created offline using a familiar Windows environment, or moved from one e-learning system to another. You can get a free 30 day download but the small licence fee is worth it because of the time it will save you.
http://www.respondus.com/
Quandry
type: Website | Cost: Free | Ease of use: Moderate

Quandary is an application for creating Web-based Action Mazes. An Action Maze is a kind of interactive case-study; the user is presented with a situation, and a number of choices as to a course of action to deal with it. On choosing one of the options, the resulting situation is then presented, again with a set of options. 

Quandary is shareware; you will be able to use the downloaded version to make small mazes, but you will need to register to get a code for full use of the program.

http://www.halfbakedsoftware.com/quandary.php

Hot Potatoes suite

type: application | Cost: Free/licence | Ease of use: Easy

The Hot Potatoes suite includes six applications, enabling you to create exercises (self assessment and formative) for the web: 

· interactive multiple-choice 

· short-answer 

· jumbled-sentence 

· crossword 

· matching/ordering 

· cloze (gap-fill exercises). 

Hot Potatoes is not freeware, but it is free of charge for those working for publicly-funded non-profit-making educational institutions, who make their pages available on the web. Other users must pay for a licence. This is a good package for novices and learners love the interactive activities that are great for formative and self assessment.
http://web.uvic.ca/hrd/halfbaked/
Textoys

type: application | Cost: Free | Ease of use: Easy

TexToys is a suite of two authoring programs WebRhubarb and WebSequitur. The programs are used to create web pages (HTML documents) which contain interactive learning exercises and, best of all, they are extremely easy to construct. Great for self and formative assessment.

Rhubarb exercises are often used for review of content which learners have already studied; doing the exercise helps the learner to review the vocabulary and the content. Reading skills such as prediction and inference from context are also practised.

The aim of a Sequitur exercise is to reconstruct a text that has been broken into segments. Sequitur exercises can be used to review previously-studied content, or to introduce new concepts.

TexToys is shareware, so you can download and install it free of charge. However, the download version is restricted - to take full advantage of all the program and hosting features, you must register the TexToys package using the secure online order form.

http://www.cict.co.uk/software/textoys/
 Quizstar

type: Website | Cost: Free | Ease of use: Moderate 

QuizStar is a web-based program for developing quizzes.

http://quizstar.4teachers.org/index.jsp
LearningWare Inc

type: Website | Cost: $$$ | Ease of use: Moderate 

This site provides software templates designed to make training more engaging and fun. Included in this package are the following software tools:

· Gameshow Pro 3 

· Quiz Rocket (media rich quizzes) 

· All Play 2 (group assessment game) 

http://learningware.com/about/
Going further

Designing knowledge based tests - VETASSESS

type: PDF document | Cost: Free | Ease of use: Easy 

This guide has been produced by VETASSESS and provides practical advice for assessors, working with Training Packages, on the design of knowledge based tests. 

It covers the following topics: criteria of a good test, how to design knowledge based tests, question format and design, marking, scoring and interpretation and practical hints for constructing tests.

http://www1.assessit.net/webpage/content/1_resources.cfm
 D2 Prepare assessor resources
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AQTF: Relates to standard 9.1
If you are responsible for the development of online assessment tasks that other assessors will use, you would usually also develop assessor tools to assist the management of the assessment tasks. These are likely to include:

· guide for how to deliver the assessment tasks 

· overview of strategies for ensuring successful completion of tasks by online learners 

· a series of checklists 

· marking and scoring rubrics

· development of a system for assessing group work

· some hints on handling some common issues faced by online learners. 

These assessor resources can be placed within online delivery systems, such as WebCT, for assessors to access all support materials. 

Toolkit

Designing rubrics

type: website | Cost: Free | Ease of use: Easy 

A rubric is an authentic assessment tool that is particularly useful in assessing criteria that are complex and subjective. This site has a wealth of information, tips and downloads on how to create rubrics for your subject area.

http://webquest.sdsu.edu/rubrics/weblessons.htm
Rubric for assessing discussions

type: Word document| Cost: Free | Ease of use: Easy 

We have prepared this Word document on assessing online discussions as a model. You can customise it for your own teaching and assessment context.

This Word document sets out some common criteria which may be assessed online and some indications of performance at different levels. It is designed for you to modify.

Get it:

Assessing online discussions

from the DocPack: 

In folder C - Design, click on: D2-1 Assessing online discussions 

from the website:

http://www.flexiblelearning.net.au/assessing/downloads/assessing_discussions.doc 
SPARK - Self & peer assessment resource kit

type: Website and application| Cost: Free | Ease of use: Moderate 

SPARK is an 'open source' web-based self and peer assessment kit. It provides a range of criteria related to team tasks. It enables confidentiality to learners rating their own and their peers' contributions. 

SPARK automates data collection, collation and calculation and can change group marks to individual marks. It also enables assessors with large classes to incorporate self and peer assessment.

About SPARK
http://www.educ.dab.uts.edu.au/darrall/SPARKsite/
Try it out and see how to download it for your institution
http://www.educ.dab.uts.edu.au/darrall/SPARKsite/TryIt.html
D3 Trial assessment resources
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AQTF: Relates to standard 9.2
You always need to trial assessment tasks and resources, but this is even more important when you are delivering them online. You should 

· select reviewers who will be working under the same conditions, and with similar technology to your intended learners 

· test the resources for their technical efficiency, speed and accuracy 

· ensure that all aspects of the assessment task are working correctly 

· ensure that all your tasks meet the requirements of the training package. 

Toolkit

Usability testing for VET Developers

type: Website | Cost: Free | Ease of use: Easy 

This TAFE frontiers site has some excellent downloads which will assist you in the trialing process (field draft).

Have a look at the following sections:

· Section 3 - Test Prototype

· Section 4 - Test Field Draft

http://www.tafefrontiers.com.au/static/TF_Usability/step3.htm
D4 Provide professional development for teachers
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AQTF: Relates to standard 7.1
Teachers and assessors working in the online environment may need support and training, especially if they are new to working and teaching in an online environment. This professional development will involve:

· skills in managing the technology (learning management systems, specific assessment software) 

· online facilitation and moderation skills 

· online assessment management skills 

· linking online deliverers and assessors to networks. 

Toolkit

Flexways

type: Website | Cost: Free | Ease of use: Easy 

Flexways is a web resource from the Framework designed to provide online planning for professional development for VET practitioners. Flexways considers the skills and knowledge capabilities required for flexible delivery including assessment. 

You can use Flexways to check your own skills or the skills of individual staff. The resource includes a Flexways Skills Checklist that includes a comprehensive list of the skills and knowledge required by practitioners involved in flexible training and assessment programs. You might consider using this checklist as a key resource to develop your own tool aimed at establishing the skills gap of your staff.

http://flexways.flexiblelearning.net.au/default.asp
Resource Generator - Networking for assessors

type: Website | Cost: Free | Ease of use: Difficult 

This guide provides support and practical information for individuals and groups interested in establishing or extending assessor networks in the VET sector.

This guide includes:

· sample organisational materials 

· case studies 

· hints and quotes from people with experience in establishing and managing networks. 

http://resourcegenerator.gov.au/Login.asp
D5 Revise assessment resources
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AQTF: Relates to standard 9.2

Having trialed the assessment materials you should take into account the feedback from the reviewers and, where appropriate, modify the online tasks. 

Toolkit

Usability for VET Developers
type: Website | Cost: Free | Ease of use: Easy 

This TAFE frontiers site has some excellent downloads which will assist you in reviewing and revising your assessment resources.

See section 5 - Review

http://www.tafefrontiers.com.au/static/TF_Usability/step5.htm
Development record

This is a reminder to make sure you have completed the development record included earlier in this section under Stage record. This will remind you of future action to be taken and record the decisions and tasks you have completed in the develop stage for AQTF purposes.

You have now completed the develop stage and are ready to go on to Deliver – Stage E

Before you move on, take time to read the following case study to see how others have tackled the planning stage for Assessing online. 

There are more case studies in Part 2: The resources.

Case study

The development stage

Prepare assessment resources

I developed the assessment resources myself using Dreamweaver. The text was copied and pasted into the WebCT assessment drop box tool to keep some of the formatting. I set up four assessment tasks in the drop box and allocated grades, due dates, teacher notification details etc. 

Prepare assessor resources

There was no real need for assessor materials as I was the only assessor. 

Trial, revise and modify tasks assessment tasks

There was no time or budget to trial the tasks prior to delivery but I did get some feedback from other staff in our unit. I have however trialed the assessment tasks and materials with three groups now and each time I have changed them somewhat each time based on my experience and learner feedback. 

Provide PD for teachers

I have a team of WebCT and online experts in my office so they offered me lots of support in the development and delivery stages. 

AQTF

The table described below will help you cover the AQTF standards that are relevant to the develop stage.

Table 1: AQTF checklist for the planning stage

This tool provides a checklist of actions that will help you comply with the AQTF standards that apply to the develop stage for online assessment. It is clear that some responsibilities are organsational whilst others rest with the front line assessors and teachers. This table will provide a useful checkpoint for all those involved in the online assessment process.

You can change the template to meet your own needs and context. Record dates and comments on the form and file with your other documentation. 


Get it:

AQTF checklist template

from the DocPack: 

In folder D - Develop, click on: D0-2 Develop AQTF checklist template

from the website:  

http://www.flexiblelearning.net.au/assessing/downloads/d_develop_aqtfchecklist_template.doc
Deliver – Stage E

In this stage

Overview

Stage record

The tasks

E1 – Inform learners of criteria 

E2 – Conduct assessment 

E3 – Manage the process 

E4 – Ensure authenticity

Case study

AQTF
Overview

Deliver is the fifth of six stages in implementing online assessment.

The online environment offers the teacher/assessor opportunities in the delivery of assessment tasks to the learner. Teachers involved in online assessment delivery note the benefits of increased flexibility, time saving after initial set up, ability to monitor progress and appeal to a younger generation of learners. Educationally there are many opportunities for delivering consistent, interesting and authentic tasks and for engaging learners in meaningful collaborative learning. 

This section will assist you in considering the issues that ensure the successful delivery and management of online assessments.

 Stage record: the delivery report

It is important to have a record of each stage of the process. This manual provides you with templates to record important information for each stage. The delivery report is the fifth of these. 

The delivery report records what happened when the assessment was conducted. It provides the information for your evaluation of the assessment materials and process.

Use the report to demonstrate and record your organisation’s commitment to quality assessment.

Get it:

Deliver: assessment conduct report

from the DocPack: 

In folder E - Deliver, click on: E0-1 Deliver record

from the website:  

http://www.flexiblelearning.net.au/assessing/stage_records/E_Deliver_record.doc
This will be a useful document to file with your course documents as evidence of completion of AQTF requirements.

The tasks

We’ll now look in detail at the four tasks in the design stage. As you complete them, fill in the Delivery report that becomes your record of this stage.

E1 – Inform learners of criteria 

E2 – Conduct assessment 

E3 – Manage the process 

E4 – Ensure authenticity

E1 Ensure learners are informed of criteria for assessment
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AQTF: Relates to standards 6.1, 8.1, 9.1, 9.3
Learners working in an online environment do not have the same opportunities as they would in a face-to-face situation to question the teacher about the assessment tasks. Therefore it is really critical that learners are clearly informed of assessment criteria at the beginning of the course delivery. You may want to include:

· an induction pack with all the relevant information 

· an evidence plan 

· information about timelines 

· information about feedback/satisfaction procedures and the appeals process 

· detailed information on each assessment task outlining the task, the requirements, the technology required, submission and how feedback will be given. 

In some online platforms such as WebCT, it is possible to set up a simple quiz to ensure that learners understand the criteria before they are allowed to proceed further with the learning content (this is called selective release). This may be a useful tool to ensure AQTF compliance. William Horton (http://www.designingwbt.com/) describes how learners are presented with the rules of the tests and cannot proceed further until they accept the conditions stated.

Toolkit

Rubric for assessing discussions

type: Word document | Cost: Free | Ease of use: Easy

If you are intending to use contributions to discussion forums or chat for assessment purposes you should clearly outline to the learners how you will be assessing their online contributions. 

We have prepared this Word document as an example of a document that may be given to learners prior to the commencement of a course. You may wish to modify it for your own purposes and context. It also appears in E3 and D2. 

Get it:

Assessing online discussions

from the DocPack: 

In folder E - Deliver, click on: E1-1 Assessing online discussions 

from the website:  

http://www.flexiblelearning.net.au/assessing/downloads/assessing_discussions.doc 
E2 Conduct the assessment process 
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AQTF: Relates to standards 1.9, 2.1, 6.1, 8.1, 9.3
When you are conducting online assessment you will need to make sure that the learner is adequately supported. Think about how you:

· provide feedback to learners. Timely
, constructive
 and appropriate feedback on assessment issues may be critical in maintaining learner effort. 

· include opportunities for feedback from the learner's peers
 

· provide support for learners with access and equity issues 

· provide support for learners in accessing and submitting assessments. Sometimes the technology frustrates learners and they may need a helping hand. 

· provide opportunities for learners to clarify the assessment tasks. You may want to consider: 

· an online chat session early in the delivery to ensure learners are clear about the requirements 

· a Frequently Asked Questions section in the online discussion board 

· outlining the protocols for e-mail access to the teacher/assessor with agreed response time. 

Finally it is your task to assess competency using the evidence that has been submitted. 

Toolkit

ID Online

type: Website | Cost: Free | Ease of use: Easy 

ID Online provides some examples of how different teachers have supported learners.

http://www.tds.holmesglen.vic.edu.au/idonline/perspectives/per_learnset.htm

Toolkit

 Assessing online discussions - rubric

type: Word document | Cost: Free | Ease of use: Easy

We have prepared this Word document on assessing online discussions as a jumping off point for you to modify for your own teaching and assessment context.

Get it:

Assessing online discussions

from the DocPack: 

In folder E - Deliver, click on: E1-1 Assessing online discussions

from the website:

http://www.flexiblelearning.net.au/assessing/downloads/assessing_discussions.doc 
E3 Manage the assessment process
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AQTF: Relates to standard 9.3
Assessors often ask how they will manage the myriad of tasks that seem to be associated with the online environment. Each person will need to develop their own strategies but some of the following may assist:

· develop an electronic rubric for assessing the criteria of a task. This can be filled in and returned to the learner electronically. 

· set up online folders for learners where you can store their electronic submissions 

· use the 'Insert Comment' function in word processing software to add comments and feedback 

· develop a naming convention for tasks to ensure accurate record keeping 

· set up databases to store records to ensure compliance with AQTF 

· set up systems for learners to complete peer assessment of group work. 

 Toolkit

Turnitin.com

type: application | Cost: $$$ | Ease of use: Easy

There are a number of products available at this site which can assist in the management of online assessment. 

GradeMark is an paper markup system for editing and grading papers online. This product lets you place marks and associated comments on any submitted MS Word document (with its original formatting intact). You can also customise and add rubrics that target common writing mistakes and keep track of rubrics in personalised rubric libraries. 

GradeBook gives instructors the ability to manage all of their classes' grades and assignments easily and effectively.

http://www.turnitin.com/static/products_services/
Rubric for assessing online discussions

type: Word document| Cost: Free | Ease of use: Easy 

This rubric is a starting point for assessors who need to assess contributions to online discussions.

This Word document sets out some common criteria that may be assessed online and some indications of performance at different levels. It is designed for you to modify. It also appears at E1 and D2.

Get it:

Assessing online discussions

from the DocPack: 

In folder C - Design, click on: E1-1 Assessing online discussions

from the website: 

http://www.flexiblelearning.net.au/assessing/downloads/assessing_discussions.doc 
SPARK - Self & peer assessment resource kit

type: Website and application| Cost: Free | Ease of use: Moderate 

SPARK is an 'open source' web-based self and peer assessment kit. It provides a range of criteria related to team tasks. It enables confidentiality to learners rating their own and their peers' contributions. 

SPARK automates data collection, collation and calculation and can change group marks to individual marks. It also enables assessors with large classes to incorporate self and peer assessment.

About SPARK
http://www.educ.dab.uts.edu.au/darrall/SPARKsite/
Try it out and see how to download it for your institution
http://www.educ.dab.uts.edu.au/darrall/SPARKsite/TryIt.html
E4 Ensure the authenticity of the task
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AQTF: Relates to standard 4.1
For many assessors this is a critical factor in their decision to use online technologies. Plagiarism looms large as an issue and institutions and assessors need to find strategies to ensure that the work presented has actually been completed by the learner. Developing a learner centred delivery paradigm is critical to beginning to address the issue. The learner needs to be encouraged to see the value of the learning and assessment and to view the process as important to their own development. Some strategies that assist include:

· offering a range of different types of assessment over time. This allows the teacher/assessor to gain an understanding of the learner's capabilities and development. 

· designing authentic tasks which require the learner to develop skills and knowledge based on a real life context 

· making the boundaries clear to the learners. The teacher needs to make clear the 'intellectual property rights' of material taken from the internet. 

· clearly outlining to learners the electronic tools which will be used to vet online submissions 

· considering an electronic form which requires learners to validate their work prior to submission 

· providing learners with information on copyright. 

Toolkit

Plagiarism.com

type: application | Cost: Free | Ease of use: Easy 

This site is designed to provide the latest information on online plagiarism. It also includes links to Turnitin.com that provides a range of strategies and products for ensuring authenticity.

http://plagiarism.org/
Australian Copyright Council

type: Website | Cost: Free | Ease of use: Easy 

This site provides information on copyright regulations.

http://www.copyright.org.au/
Delivery report

This is a reminder to make sure you have completed the delivery report included earlier in this section under Stage record. This will remind you of future action to be taken and record the decisions and tasks you have completed in the delivery stage for AQTF purposes.

You have now completed the delivery stage and are ready to go on to Evaluation – Stage F

Before you move on, take time to read the following case study to see how others have tackled the planning stage for Assessing online. 

There are more case studies in Part 2: The resources.

Case study

The delivery stage

Ensure learners are informed of criteria

The induction document clearly informs the learners of the assessment process and the criteria. This is sent to them prior to the commencement of the course. I was particularly concerned to make sure that they understood that the assessment process was entirely online.

Also I set up the WebCT platform so that the learners do not get access to the learning materials until they complete an online quiz which asks them to agree that they have read and understood the assessment requirements. This was quite easily set up in WebCT using the Selective Release function. At least I knew then that they had read the info I had provided them.

Conduct and manage the assessment process 

I receive an e-mail from the WebCT system every time a learner submits work to the assessment drop box. This could happen at any time so it was sometimes a bit challenging to find the time to mark the assessment when you weren't expecting it.

In terms of managing the process, I mark everything online. I set up a folder for the subject and individual folders for all the learners. I then download the assessment tasks from WebCT to my local folder and make comments on the work using the Insert Comment function in Word. Then I upload my corrected task to the WebCT system, which alerts the learner of their grade and provides them with my feedback. I do it this way because I want to keep all tasks and feedback from a particular learner in the one place for AQTF purposes. 

Assessing the discussions is challenging, but basically I ask learners to submit (in a Word document) a few examples of their contributions to the discussion board which demonstrate the development of their learning and their engagement with the tasks and the collaborative learning environment. I usually use the WebCT search facility to compile all the postings from a particular learner so that I can see their entire list of contributions. I save this as a text file with their other work.

At the end of the semester I export the learner results from WebCT to an Excel file and save it with my other course files for AQTF purposes. 

Ensure authenticity of submitted tasks

Generally this has not been an issue as I have framed my assessment tasks so that learners complete a work-based project. Each project is specific to their own teaching area and this means that they have to reflect on the content and apply it to their own situation. They also develop some online resources that are to be used by their students.

AQTF
The table described below will help you cover the AQTF standards that are relevant to the delivery stage.

AQTF checklist for the delivery stage

This tool provides a checklist of actions which will help you comply with the AQTF standards which apply to the delivery stage for online assessment. 

You can change the template to meet your own needs and context. Record dates and comments on the form and file with your other documentation.

Get it:

AQTF checklist template

from the DocPack: 

In folder E - Delivery, click on: E0-2 delivery AQTF checklist 

from the website: 

http://www.flexiblelearning.net.au/assessing/downloads/e_deliver_aqtfchecklist_template.doc
Evaluate – Stage F

In this stage

Overview

Stage record

The tasks

F1 – Validate tasks and processes 

F2 – Evaluate process 

F3 – Evaluate tools (software etc) 

F4 – Modify processes 

Case study

AQTF

Overview

Evaluation is the last of six stages in implementing online assessment. 

Evaluation, both formal and informal, allows you to learn from and improve on current practice. It enables you to learn from your learners and your experiences and create a better and more flexible learning environment.

We need to be prepared to put our assessment resources, processes and software under the spotlight. This section will encourage you to look at some of the dimensions of evaluation and develop an evaluation strategy for your online assessment.

Stage record: assessment review 

It is important to have a record of each stage of the process. This manual provides you with templates to record important information for each stage. The evaluation process is the last of these. 

The review describes how and why you are modifying your assessment approach, materials or process.

Get it:

Assessment review

from the DocPack: 

In folder F - Evaluate, click on: F0-1 Assessment review

from the website: 

http://www.flexiblelearning.net.au/assessing/stage_records/F_Evaluate_record.doc 
This will be a useful document to file with your course documents as evidence of completion of AQTF requirements.

The tasks

We’ll now look in detail at the four tasks in the evaluation stage. As you complete them, fill in the Evaluation review that becomes your record of this stage.

F1 – Validate tasks and processes 

F2 – Evaluate process 

F3 – Evaluate tools (software etc) 

· F4 – Modify processes

F1 Validate assessment tasks and processes
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AQTF: Relates to standards 8.1, 9.2
In many ways online assessment is no different from any other form of assessment. Setting up a validation process will ensure:

· the currency and accuracy of the assessment task with the current Training Package or curriculum 

· the needs of the learner group are met 

· stakeholders have opportunities to contribute 

· moderation with other assessors 

· consistency of assessment standards. 

The online environment offers new opportunities for assessors to share their tasks, approaches and standards within online networks. It is possible to be linked to practitioners across Australia through online chats and discussion forums. 

Toolkit

Learning and assessment strategies part 2 - Resource guide

type: Website| Cost: Free | Ease of use: Easy 

This Resource Guide provides information and case studies to help explain the process of developing, documenting and reviewing learning and assessment strategies, a requirement of the Australian Quality Training Framework Standards for Registered Training Organisations.

This resource guide has detailed information on validating assessment strategies (pages 56 -​75):

· who should be involved in validation 

· approaches to validation 

· selecting and planning validation strategies 

· evaluating validation approaches. 

http://www.anta.gov.au/publication.asp?qsID=445
F2 Evaluate the assessment process
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AQTF: Relates to standards 8, 9
Feedback from learners and other trainers/assessors is critical to improving the scope and quality of the online assessment process. One of the advantages of the online medium is that often tools are available within the learning platform to automate this sort of feedback. You can create online evaluation surveys and maybe even release them to learners at a predetermined time.

Evaluation can be wide ranging and include questions on:

· learner's emotional reaction to the online learning platform (both positive and negative) 

· how the online environment affected motivation 

· how the medium encouraged problem solving, communication, teamwork 

· the adequacy of support arrangements. 

Toolkit

Assessment process survey

type: Word document| Cost: Free | Ease of use: Easy 

You can download the attached Word document and use it as the basis for a survey of your learners.


Get it:

Evaluating the assessment process

from the DocPack: 

In folder F - Evaluate, click on: F2-1 Assessment process questions 

from the website:  

http://www.flexiblelearning.net.au/assessing/downloads/F2_assessment_process-questions.doc 
WebCT Exemplary Course Scoring Rubric

type: Website | Cost: Free | Ease of use: Easy 

This rubric is used by WebCT to evaluate courses for awards. However, it provides some useful categories and issues that allow practitioners to reflect on their own practice.

http://www.webct.com/service/ViewContent?contentID=4367802
Evaluation Tools

type: Website | Cost: Free | Ease of use: Easy 

A collection of various styles of evaluation sheets put together by the Intelligent Machines Branch of the Georgia Tech Research Institute. 

This is an excellent set of tools for conducting evaluation of online courses. It's recommended that you have a look at some of these sheets to see which are appropriate for your course. They may serve as a basis for the development of your own evaluation strategy. Tools available here include:

· evaluation matrix 

· anecdotal record form 

· expert review checklist 

· focus group protocol 

· formative review log 

· implementation log 

· interview protocol 

· questionnaire 

· user interface rating form 

· evaluation report sample. 

http://mime1.marc.gatech.edu/mm_tools/evaluation.html
Flashlight Project

type: Website | Cost: $$$ | Ease of use: Easy 

The goal of the Flashlight Project is to develop evaluation measures and procedures that institutions of higher education can employ to answer the question of how electronic technologies (computers, audio conferencing, videos, interactive television, etc.) are influencing their educational strategies and to what extent these strategies are effective.

http://www.tltgroup.org/programs/flashlight.html
ID Online

type: Website | Cost: Free | Ease of use: Easy 

The Evaluation section of ID online provides some starting points in developing your own evaluation plan.

http://www.tds.holmesglen.vic.edu.au/idonline/evaluation/evol_frameset.htm
F3 Evaluate assessment tools

AQTF: Relates to standards 8, 9

So often the success or failure of the online assessment process will depend on the ease of use of the software and the platform which supports it. Therefore, it is important to get feedback. If there are any problems you may need to provide additional support and training if you cannot change the software or the Learning Management System you use. Think about gathering feedback data on:

· access issues 

· the ease of use of the online assessment platform 

· the amount of electronic information provided to learners on the success of the submission process 

· clarity of explanation of online instructions 

· the interface design. 

Toolkit

Software evaluation

type: Website | Cost: Free | Ease of use: Easy 

While this website deals specifically with the issues surrounding the evaluation of educational software, it has some useful ideas that could be applied to the evaluation of assessment software tools. 

http://hagar.up.ac.za/catts/learner/eel/Conc/conceot.htm#Home%20Page 

Evaluating educational software

type: Website | Cost: Free | Ease of use: Easy 

Some questions to consider when evaluating the assessment tools of educational software.

http://www.paec.org/training/SoftwareEvaluation/assess.htm 
F4 Modify assessment processes 

[image: image27.png]


AQTF: Relates to standard 9
After you have gathered your evaluation data you will need to make some decisions about the range and extent of the changes to the online assessment process and materials. Ideally, assessment tasks will have been validated earlier in the development stage. Now that you have evaluated the whole assessment process you may need to modify the process, the tasks themselves or the online tools used.

Depending on the courseware you are using this may involve time and cost. This should be included in the original budget for the development cycle. 

Assessment review

This is a reminder to make sure you have completed the Evaluation review included earlier in this section under Stage record. This will remind you of future action to be taken and record the decisions and tasks you have completed in the evaluation stage for AQTF purposes.

Congratulations! You have now completed the process for Assessing online. 

Case study


The evaluation stage

Validate assessment tasks and processes

· I moderate my assessment tasks with another teacher who has taught the Graduate Certificate before. She provides invaluable support and ideas for my evaluation. 

· I carefully check the tasks against a matrix of learning outcomes, and against different learning styles. 

· I have used the WebCT survey tool to evaluate the course. This is easy to develop if you use a third party tool called Respondus. I get good feedback and data analysis from this tool and the learners can comment anonymously. 

· The discussion board has been an invaluable tool for getting informal feedback on the assessment tasks. 

Evaluate & modify assessment tools

· As some of the learner group were not used to online discussion tasks, I really have to provide a lot of encouragement and scaffolding in how to use the medium. I try to model appropriate responses in an attempt to break down the barriers. Feedback has been that this task is the most daunting and challenging for many learning styles. Then again others love the opportunity to discuss, reflect and problem solve. 

· The assessment drop box function in WebCT has not been as easy to use as I might have hoped. However the latest version is a bit clearer. 

AQTF
The table described below will help you cover the AQTF standards that are relevant to the evaluation stage.

AQTF checklist for the evaluation stage

This tool provides a checklist of actions which will help you comply with the AQTF standards which apply to the evaluation stage for online assessment. 

You can change the template to meet your own needs and context. Record dates and comments on the form and file with your other documentation.

Get it:

AQTF checklist template

from the DocPack: 

In folder F - Evaluate, click on: F0-2 evaluate AQTF checklist 

from the website: 

http://www.flexiblelearning.net.au/assessing/downloads/f_evaluate_aqtfchecklist_template.doc
Assessing online: the manual


The Resources

In this section

Case Studies 1 – 5

Assessment Gallery

Project Reports 

AQTF

Glossary

Case studies

These case studies show a range of approaches to developing online assessment by both teams and individuals. Each case study includes an overview that outlines the approach and challenges, a concise description of how each team approached the tasks in each stage and a summary of their successes and realisations in hindsight.

	Case study 1: problem solving
	The Security Toolbox team at West Coast college, Western Australia, used a problem solving approach to make the learning and assessment authentic to the learner.



	Case study 2: using a virtual workplace
	The team at Westone, Western Australia developed a Retail Toolbox, designed for a younger learner. Their assessment tasks included a virtual workplace, collaborative tasks via the discussion group and workplace based tasks.



	Case study 3: constructivist
	Southwest Institute of TAFE in Victoria developed online training and assessment resources for the School Services Officer (SSO) Accredited Training Program. 



	Case study 4: real and model workplaces
	The team at E-learn Western Australia developed the Retail Certificate II - Sell products & services. They combined online assessment with practical assessments in real or model shops and businesses. 



	Case study 5: portfolio
	The Graduate Certificate in Flexible Delivery, at Swinburne University TAFE Division in Victoria, included a fully online assessment model using portfolios and workplace based tasks. 




Case study 1: A problem solving approach

The Security Toolbox team at West Coast College, Western Australia, used a problem solving approach to make the learning and assessment authentic to the learner. Here is an edited interview with Cliff Eber, the project manager.

Approach 

The overall approach was problem-based. We looked at each unit in the training package and designed particular tasks for the learner. The tasks involved accessing various components of the Toolbox to get information and sometimes going outside the Toolbox to web-based areas. The learners then submitted the results of research back to the teacher. 

We also included quiz-based tasks which:

· were related to all sorts of themes and simulations 

· often gave immediate feedback to the learner 

· were largely self-assessment tasks. 

Challenges

Designing authentic and stimulating material
The main challenge was to make the resource interesting. We wanted it to:

· be as realistic as possible in conveying the information and the material to the learners 

· reflect a real workplace situation. 

Learners’ computer skill level
We discovered from the ITAB that there are a lot of people in the security industry with no computer proficiency. To address this we:

· used a very graphic design, a lot of photos and images, lots of games 

· tried to make sure that learners were stimulated while they actually did the unit 

· avoided a lot of text on the screen 

· used photographs of people to get them to press icons, buttons, etc, so that they were interacting a lot more with the information there 

· produced an assessment tool for the teachers involved to ensure that the learners were actually at a certain proficiency before they even entered the Toolbox. 

English language skills
We also found that many employees in the industry have low levels of English language proficiency. For teachers to ensure that learners had a certain level of English language proficiency to progress through this problem-based method of learning we:

· provided upfront task-based English language assessment 

· situated the task in a real security environment.
The planning stage

Assessment requirements

At the planning stage we looked at the training package and at the evidence that is required. We then tried to align the evidence required with the assessment.

We didn’t expect to provide all the assessment for that particular unit, but we wanted to give as many assessment tasks as possible in the whole process. 

Where the Toolbox was to be used in a blended form of delivery there would be some face-to-face training as well as some as some Toolbox type activities so the online activities are basically a support to learning.

Online support arrangement

Most of these Toolboxes end up in WebCT or some sort of Learning Management System (LMS). If we are too prescriptive in the way that we deal with this, it just doesn’t fit the LMS situation at all. We try to make it as general as possible and to let the LMS take over all communication and discussion areas.

Project staff skills

Our staff are actually coming through with experience in two or three Toolboxes and so are very very highly skilled. We just needed to bring the content expert up to speed with the technology. He now uses the Toolbox fully in his own delivery.

Testing and validation 

We tested as we went along - quality and technical testing. We have an ongoing technical testing schedule.

Analyse

Learner group

We knew that the learner group did not have high-level computer skills and that in many cases they had a low level of English language proficiency. So we needed to make sure we used plain English, used a lot of visual supports and that the learners would connect with the materials.

Assessment context

The training package had a large practical component that could largely be covered in the face-to-face classes. The theoretical components could be handled by the Toolbox. It could also reinforce and revise learning that occurred in the classroom. 

Current practice & existing resources

We looked at existing resources from all over Australia, but the difficulty we had was that the security legislation is so different from State to State. We had to take a very generalist approach. We relied very much on the teacher being involved in fine-tuning the Toolbox to suit the State environment.

Range and type of assessment

Because of the particular target audience we planned a range of assessment for different purposes. We needed:

· an assessment tool to check entry level computing skills, 

· task-based assessment to check English language proficiency levels. 

Some of these allowed for self-assessment and gave instant feedback to the learner.

We also wanted to provide opportunities for learners to build up evidence towards the final outcomes and accreditation that would be submitted to the teacher.

Design

Assessment approach & strategies

We always try to simulate authentic tasks. In this project we tried to use formative and summative assessments, but in many cases ended up with problem-based tasks which are so much more than formative – portfolios, assignments, simulations and role plays. 

To engage the learners we included a range of materials to stimulate learning in a way that was informative and not dull – magazines, web pages, visiting experts, cartoons.

However, a lot of the evidence we got from the training providers themselves indicated that the teachers were not all that computer literate themselves. So we thought that a paper-based or e-mail-based approach might be the best thing for many of the tasks.

Draft assessment resources

Assessment design was done largely as a joint effort between the content expert and the instructional designer. In most cases the instructional designer basically constructed the assessment tasks and verified them with the content expert.

Learner support information

The teacher’s guide provided information on how all this might be pulled together to provide evidence.

Develop

Prepare assessment resources

The authoring of the assessment resources is basically done by the content expert and the instructional designer. We have a very highly skilled team with experience of developing two or three Toolboxes who work on the development of the resources. 

Prepare assessor resources

We also provided a guide for teachers as to how they might interpret some of the different assessment tasks. A Toolbox situation can be really prescriptive, but teachers want flexibility as well. The Toolbox is just a tool and teachers want to be able to adapt it to the requirements of their own situations.

Trial, revise and modify tasks assessment tasks

We basically got the learner group and the lecturers doing the Security course at the college involved in validating some of the assessments. We would release chunks of the Toolbox to them, say try this out with your learners and would actually validate and change and modify as required. It was an ongoing process.

The testing was done mainly in-house in WA, which does mean we weren’t testing in other States where legislation is different. We had the live site available all the time and the ITAB was aware of it. 

However, a problem with reference groups and ITABs is that there is an initial commitment to be involved, but when it actually comes to the point, there is very little time that they can afford to do this sort of thing. They rely very much on the developer to make sure everything is working.

Provide PD for teachers

As for the teachers who would be using the Toolbox, there wasn’t any face-to-face PD. This was built into the teacher’s guide. The guide provided a general overview of what the Toolbox was all about and a list of activities and how they related to the training package.

The Toolbox takes a problem-based, not a lockstep, approach. What we try to do is move teachers from being up front teachers to facilitators. This change of teaching approach is one of the issues that faces us, that we have neglected. So we actually need to build in PD that transforms the culture of teaching to the culture of learning.

Deliver

The delivery is left to the teachers. What we can do as designers and developers is build in as much support as we can into the teacher’s guide.

We also involved our teachers in the testing and validating stage of development so they had a chance to try it out and provide feedback.

Evaluate

Basically we went to the classroom and made sure that the teachers and learners were involved in validating assessments and they provided feedback on an ongoing basis. We modified the assessments to ensure they had good currency.

We had already engaged in an ongoing trial of the resources with learners and teachers during the development stage, and we had consulted with people in security companies from all over Australia.

Success factors

A range of factors contributed to the successful development and uptake of the resource. These included:

· a knowledge of target learner group 

· pre-assessment of skills (computing and English language) 

· having a good content expert on team – the content was very well written 

· good communication and cooperation between development team members 

· a high level of skills in the team 

· an ongoing testing and evaluation process.

Rear view

What would we do differently?

· Try to involve the ITAB a lot more - concern that we were developing something that was too locally based for a national product

· Include broader testing with interstate providers.

· What would we continue to do?

· Have a strong content expert, good instructional design and a good, fully functional team.

Case study 2: A virtual workplace

The team at WestOne, Western Australia developed a Retail Toolbox, designed for a younger learner. Their assessment tasks included a virtual workplace, collaborative tasks via the discussion group and workplace based tasks. Here is an edited interview with Louise Housden, the project manager.

Main role in online assessment
I was part of a team, I wasn’t doing it on my own. So I was involved in all stages of the project - planning, analysis for assessment, design of the assessment tools, developing the assessment tools and evaluating them. When we’d finished and it became commercially available then we started delivering it.

The project took place in 1999/2000, which, in the context of online teaching/assessment, was a very, very long time ago. I’m now managing the “reworking” of the Retail Toolbox and many of the things we identified in hindsight (see Rear View Mirror) are being implemented in the new version. Hopefully current developers might benefit from what we’ve learned from our experiences.

Online assessment approach
I think it’s important to mention up front that we were developing a resource which included aspects of online assessment, not a completely online teaching and assessment resource. 

We broke each unit down into the performance criteria, and designed around that structure (from an outside perspective you wouldn’t have noticed it was done this way). So a unit might have had ten activities and each activity had several tasks in it. Generally each task would cover one or more elements of competence within that performance criteria. The learner had to submit a piece of work basically to cover each performance criteria of the unit as they worked their way through. 

Generally we were designing for a younger learner and someone who was not necessarily all that well motivated study-wise or career-wise, really because it is only Cert I and II. 

· A lot of tasks required them to go out either in a retail workplace or in the local shopping centre rather than sitting and writing out a checklist. 

· There was the option to do it either in a virtual workplace that was provided within the Toolbox, or their own workplace. 

· We designed a fair number of collaborative tasks via the discussion group, thinking that might be attractive to that particular age group and type of learner. 

· We tried to keep it pretty simple, lots of pre-formatted checklists, not a lot of writing. 

Challenges
Engaging the target audience
The main challenge really was the target audience:

· how to keep them interested 

· how to have them deliver something we could use as an assessment without it being too intimidating 

· finding the balance between a challenging task and an impossible task. 

Addressing all performance criteria
· deciding on the number of assessments - how much is enough evidence and how much is gratuitous task-doing just for the sake of it.

The planning stage

Assessment requirements

At the planning stage we worked backwards from the performance criteria. We looked at what we had to assess and came up with a task that met those particular outcomes. We already had a good knowledge of the industry and the training package. 

Online support arrangements

Essentially what the learners were doing was emailing things in and that was really part of the whole online delivery support rather than assessment on its own. We had a Help Desk, discussions boards, email for contacting us, telephone, all that sort of stuff. It was all set up as part of the whole course. 

We had a folder for every learner and everything was filed. It was all backed up through the College.

Testing and validation 

With the Toolbox project, testing happened all the time. That was consistent all the way through. Units were tested locally as they were developed. Part of the role of our Steering Committee was to test it and we had various RTOs involved where we trialled it with learners. 

We also tested interstate. The ITAB nominated RTOs to be involved in Victoria, South Australia, Queensland and the Northern Territory. It was a pretty rigorous testing schedule.

Allocating resources

When you do your tender for the Toolbox you have to put in a budget and nominate staff and have it already worked out. You need to budget for staff and development costs. Usually these would include:

· project management 

· instructional design 

· content expertise 

· editing/proof reading 

· graphic design 

· programming/web development 

· LLN expertise, accessibility. 

The analysis stage

Learner group

We identified the learner group as being young and not highly motivated to study. Our range of sources included: 

· our experience as a TAFE delivering this particular training package 

· Steering Committee input 

· input from different industries 

· our knowledge of the industry from doing training and traineeships nationally for places like K Mart 

· other RTOs interstate. 

However, we really missed the mark in a lot of ways. People I talk to still use the Toolbox and get great results from it, but the learner group is actually older and more professional than we thought.

Assessment context

In this course you have to do work-based assessment because a lot of the skill in the retail industry is very practical. The problem we always have no matter what delivery method you are using, is learners who are not actually in the retail workplace. 

If you don’t have half a million dollars to set up a simulated retail environment in your college, how do you do it? We decided the way we could get around that was to create a virtual shop inside the Toolbox. So there are two parts to the retail Toolbox. Every time you come to a task you are given the option of whether you want to do this in your own workplace or at one of the virtual places. 

Current practice & existing resources 

There were a lot of existing resources we were using in our classroom settings or in our training settings:

· the ITAB’s learning guides to support the training package. 

· a text book which is part of the standard course. 

· a lot of web-based information, particularly on areas like communication skills, customer service and presentation skills and merchandising. 

· handouts teachers had used in class and a few videos (some of this became too hard with copyright issues). 

Range and type of assessment

The primary goal was to check progress towards outcomes. We also wanted to include opportunities for:

· RPL 

· checking learners’ entry level - this was covered in the teacher’s guide 

· self-assessment - this is something we spent a lot of time thinking about.

The design stage

Assessment approach & strategies

We designed a lot of authentic tasks. Remember that this was only a percentage of the assessment, you still had workplace assessment. Online assessment was formative in that it was a lead up to the final assessment which was face-to-face. We wanted to assess the underpinning knowledge and we were also looking for ways in which we could assess some of the less tangible things like communication skills and successfully being able to communicate with different people.
We used:

· assignments 

· simulations 

· discussions 

· roleplays. 

Draft assessment resources

One task we designed involved a video. We could have done that for every assessment task and made it really groovy and exciting, but doing that panorama probably took about two weeks, so you just can’t do it. You are under the constraints of your budget and your time as well. 

Learner support information

We put lots of information in the learner orientation area about:

· what is an assessment? 

· what will be expected of you? 

· what are performance criteria?

· We provided:

· all the checklists and different templates learners would need 

· a pretty detailed explanation about what Competency Based Training means 

· information on what’s going to happen during the workplace assessment, how to prepare for it, etc. 

· Ways of providing offline alternatives were supplied within the Teacher’s guide as an adjunct to the Toolbox. 

RPL

We didn’t treat RPL as a separate issue but we always knew that everything we were doing would be suitable for RPL.

The development stage

Prepare assessment resources

As the content expert, I worked closely with the instructional designer all the time - I do half and half, ideas and content. We had to:

· write all the tasks in the appropriate language 

· make sure instructions were clear 

· put it all together so that it was a good solid assessment which could be easily done. 

· This is where we had the most scope to be the most creative. What sort of use can we make of virtual environment to give learners an opportunity to demonstrate that they can do this? 

· For example we took a video tape of the inside of a retail store in 360 degree virtual reality. The learners had to scan around this video and find the hazards. There was a checklist to be completed as they identified each hazard. 

Prepare assessor resources

The Toolbox has a teacher’s guide with it so we put in a lot of suggestions. Because you are limited to what you can actually provide in the Toolbox you have to take a one-size-fits-all type of approach. We put a lot more effort to thinking about suggestions for teachers ( …if this doesn’t work try this, or here’s another way you could do it).

Trial, revise and modify tasks assessment tasks

As we were developing the tasks we were also trialling them with learners as part of the overall trials we were doing. There were different groups of learners who went through the retail course in both my college and a TAFE in Victoria.
We were pretty careful to select the value adders who were already a bit savvy with using online technology. We did trial it with some who were not that competent just so we could ascertain how hard it was for a person who was not really IT literate. That was a minority group in the overall testing. Then we looked for patterns and modified accordingly. We also used the Industry Training Board (ITAB) and the steering group.

Provide PD for teachers

We had an implementation team and the first thing that we identified was that we needed to do some kind of formal PD. We actually took the whole retail team through training which we did under LearnScope funding. Web CT training, online training, training how to use discussion boards and that sort of thing, getting to know the Toolbox. We did that with about five staff. 

Then we actually did an implementation project that the College funded and that was at the actual delivery stage.

The delivery stage

Inform learners of assessment criteria

To make sure the learners were informed about all the criteria for assessment there was a detailed introduction written in the Toolbox content. We also put together a specific little booklet for the learners of our College because the information in the Toolbox is generic.

Conduct assessment

We did everything we could to support the delivery:

· Learners could either email tasks, fax, post or drop them off. All of that information was provided as part of their course materials. 

· There was also the discussion board that sat with WebCT and there was an area where they could ask questions, get information or whatever. 

· The staff in the Library were trained so that if learners landed in there looking for help, they could help them. That was all part of the Implementation Team’s work. 

Manage the assessment process

· We set up a separate email account for the Retail online. The lecturers could flick between their own emails and the course email. 

· Folders were set up inside that Inbox for each learner. 

· Everything was printed off just for audit purposes in case we lost all the email records. We thought we should have a paper based backup. 

· Storage and security were just normal College procedures. 

· Recording, we did cover sheets and all that kind of stuff, nothing really new. 

Ensure authenticity

I know this has been a hot topic for discussion over the last couple of years.
People worry about this when there isn’t any workplace assessment involved as well. My personal view is that if someone wants to get someone else to do their written piece of work, ultimately they will have to demonstrate it in the course anyway. 

The evaluation stage

Validate assessment tasks and processes

The process really was following the training package guidelines, sticking to the performance criteria approach. After we had written each unit we would go back and check off that we had covered every element and every criteria and when we went through the evaluation stages we got a second look through about five more sets of eyes. 

We had feedback from teachers who were doing it, and from learners as well. 

Evaluate & modify assessment tools

We evaluated the technical side as well and there were some issues. Not as a result of the actual product, really just that people didn’t have a plug-in that they needed or they were trying to do it on an old 286 computer or something. These were user hitches rather than technical hitches. Nothing we were actually responsible for but it was interesting and helped us devise the kind of up front information you should give, like minimum requirements.
We modified the Toolbox on the basis of this. We put a lot more information into the orientation, just basic instructions like how to save a document (which we took for granted that people knew).

Success factors


Even though we were new at developing online resources and have learned a lot since this project, a number of factors contributed to the success of this product. It:

· gives full coverage – every performance criteria is covered 

· is a complete “do-it-yourself” kit 

· is motivating, challenging, but not too hard – we managed to find the balance 

· is contextualised in the workplace, and realistic 

· provides a variety of tasks.

Rear view

What would we not do again?

· Not make so many assumptions about the type of learner.
We assumed that the retail training package would attract the same sort of learner we get at TAFE – younger people who are not well motivated study-wise or career-wise. When we actually started running the course we found that more adults were attracted to it, more independent learners. I think we over compensated a little as it was not a real adult learning environment that we had created. 

· Not take such a pedantic approach, but rather a more holistic one. 

· What would we do differently?

· Take the smaller tasks and incorporate them into projects 

· Use a portfolio approach

What would we continue to do?

· Keep the virtual workplace settings 

· Put a lot of effort into the teacher’s guide – ensure it is as supportive as it can be 

· Keep the sense of fun.

Case study 3: Constructivist

Southwest Institute of TAFE in Victoria developed online training and assessment resources for the School Services Officer (SSO) Accredited Training Program. Here is an edited interview with Helen Bayne and Sandra Fitzgerald.

Main roles in online assessment

Helen Bayne: My main roles in the project were Project Manager and Instructional Designer and my roles involve being responsible for the planning and analysis stages of projects.

Sandra Fitzgerald: I am the Registered Training Organisation (RTO) Network Manager for the SSO Accredited Training Program. I am also South West Institute of TAFE's SSO Program Coordinator. My main role in online assessment relates to the delivery and ongoing evaluation of the program. 

Online assessment approach

A constructivist assessment approach was used with an active learning process, with learners constructing new concepts based on current or previous knowledge. Assessment was developed as an integral component of the training program and was industry specific and workplace based.

Challenges

Our major challenge was to develop a range of assessment approaches and strategies to suit the requirements of each of the 54 units of competency and at the same time to have a consistent approach throughout the program. 
Other associated challenges included:

· Recognition of Prior Learning (RPL) - documentation required to support an RPL claim for some units in the program would contain confidential and personal information. 

· Learning and assessment resources needed to be highly contextualised to suit the diverse needs and activities of SSOs in a wide range of school types. 

· RTO teachers responsible for teaching and assessing some of the units in the SSO program would not have the necessary skills and knowledge necessary for the highly contextualised units (eg: management information systems such as financial systems and human resource systems). 

· Designing assessment tasks based on real work tasks and situations. 

· Satisfying client demand to be a ‘hands-on’ part of the development team. 

The planning stage

Assessment requirements

We were provided with a comprehensive brief from our client, the Department of Education & Training (DE&T). In addition, we interviewed key DE&T staff to clearly determine the overall assessment requirements. These included developing:

· a range of assessment models and approaches to suit the requirements of each of the 54 units of competency.

· an Recognition of Prior Learning(RPL) option for all units

· highly contextualised online training and assessment resources to suit the diverse needs and activities of School Support Officers (SSOs)

· training and assessment resources that encouraged SSOs to respond to challenges and problems.

Online support arrangements

South West TAFE is responsible for managing the SSO Accredited Training Program. Most of the online support arrangements have been developed for Registered Training Organisations (RTOs), not the learners, who deliver the program. We have established an online communication forum to support RTOs to deliver the program.

Project staff skills

The project staff had expertise in online delivery and development, assessment and with workplace delivery.

Testing and validation 

We followed an in-house testing schedule used for all our online projects.

The analysis stage

Learner group

Our client, the Victorian Department of Education & Training (DE&T), provided us with a comprehensive profile of our learner cohort. In addition to the provided profile, content developers were required to make contact with School Services Officers (SSOs) with regard to sourcing case studies for their units. The instructional designer also established ongoing relationships with a variety of SSOs including the DE&T SSO unit, who became a part of the development team. These contacts further contributed to our understanding of the learner cohort.

Assessment context

We referred to comprehensive information from DE&T and the competency standards. We also relied on our experience with workplace training and assessment.

Current practice & existing resources

This was not relevant to the units of competency as this was a new training program. However we did rely on our current knowledge of workplace delivery.

We identified existing resources for reference sources for content developers using a variety of search methods.

Range and type of assessment

We evaluated the range and type of assessment by analysing our client's brief and by considering the specifications of the units of competency in the program.

The design stage

Assessment approach & strategies

After considering the analysis of all relevant factors including the learner's profile, the assessment context and the assessment requirements, we adopted several assessment approaches including:
· a constructivist approach - to build on existing skills and knowledge base 

· a problem-solving approach - to develop active problem solving skills 

· an industry/workplace based approach - all learners will be in a Victorian public school environment 

· a low technical approach - due to the older computing equipment and limited online access used in many Victorian government schools.

Our approach was also informed by what we had learned from our close working relationship with our client. 

The volume of units of competency (54), from a range of training packages, for three different qualification levels necessitated a variety of assessment strategies. All units have at least two assessment tasks. 

1) 1. Workbook integrating learning and assessment
The learning program included instructional information, case studies and activities. The compilation of responses from learners creates a workbook that is submitted as one assessment task. 

2) 2. In addition to the workbook, we used a range of other strategies including:

workplace projects 

problem solving projects 

interviews and practical tasks. 

Draft assessment resources

To identify a task appropriate for a unit, we consulted with School Services Officers (SSOs) and our client. Our approach to drafting the tasks changed as the project progressed. For the initial units, the content developers drafted the assessment resources. However, inexperienced content developers (even though they were experienced teachers and subject experts) did not always understand the requirements of workplace training and assessment and had difficulty contextualising resources for the SSO audience. 

As the project progressed, the instructional designer, in consultation with key SSO people and our client, selected the assessment strategies for most units. The instructional designer and experienced content developers were involved in drafting these tasks.

Learner support information

This varied, depending on the expertise of the content developer. Our experienced content developers were able to incorporate learner support information in their drafts. 

RPL

The instructional designer worked closely with our client to identify possible evidence opportunities and to ensure all evidence could be submitted for assessment. Evidence included an interview, an assignment and a practical demonstration. Some evidence could not be used because it would breach privacy legislation.

The development stage

Prepare assessment resources

We developed a simple template in Word for content developers to use. Finished drafts were sent to the instructional designer and the final draft was provided to our publishing team.

Prepare assessor resources

We developed a Teacher's Guide that included a series of tools and checklists to assist teachers. The Teacher's Guide was developed to assist teachers to be Australian Quality Training Framework (AQTF) compliant. This was completed by the Instructional Designer and the Registered Training Organisation (RTO) Network Manager, working closely with staff experienced in workplace delivery and assessment.

Trial, revise and modify tasks assessment tasks

The review of the training and assessment resources occurred at two stages. The first stage involved review by a range of SSOs and by some key Department of Education and Training (DE&T) people with expertise in the competency standards. DE&T selected the reviewers. The results of this review process were summarised (by DE&T) and forwarded to our team for action.
The training and assessment drafts were revised according to the first review and reviewed by DE&T for endorsement.

Provide PD for teachers

The SSO Accredited Training Program is offered by more than 10 RTOs in Victoria. Each RTO was responsible for their own staff PD.

The delivery stage

Ensure learners are informed of criteria

· The resources developed for the program include a learners’ information web site that provides information about the program including assessment benchmarks and approaches. 

· Each assessment task provides detailed information and guidelines about the assessment requirements. 

· For trainees, we ensure, during our face-to-face visits, that they are fully informed of the assessment criteria. 

Conduct and manage the assessment process 

We have established a communication strategy aimed at achieving good communication channels for learners and teachers. The strategy includes:

· a learner hub that allows learners to communicate with teachers and other learners. Learners can use the hub to clarify assessment tasks or contact their teacher via email or telephone. 

· a team approach for teachers of the program. If a learner cannot access a particular teacher, they can access another team member. We have regular team meetings to share information. 

· a benchmark for turn-around times for feedback on assessment tasks submitted. 

· The resources developed for the program include a Teacher's Guide that contains a number of tools to assist teachers to manage the assessment process. These are used to:

· ensure the Australian Quality Training Framework (AQTF) compliance of the assessment process. 

· record assessment details - stored electronically on a shared drive that is backed up daily. An administration officer takes care of the file management system. 

Ensure authenticity of submitted tasks

· The assessment for the program is structured so that learners are required to complete a spread of tasks and so we do not rely on one piece of evidence. 

· For workplace assessment activities, witnesses verify the learner’s work. 

· Our teachers get to know the abilities of their learners and because they are experienced teachers, would be aware if any work submitted was not of a standard expected for a particular learner.

The evaluation stage

Validate assessment tasks and processes

The approach to the development of the assessment tasks and processes ensured the initial currency and accuracy of the assessment tasks. The development approach included a comprehensive review and validation process. 

As ongoing validation we rely on feedback from learners and teachers as to the appropriateness of individual assessment tasks. In response to feedback, tasks are reviewed and modified if necessary.

Evaluate assessment process

A managers’ hub for the coordinators allows us to gather feedback from all Registered Training Organisations (RTOs). We check individual feedback with the Department of Education and Training (DE&T) and then redistribute the information back to all RTOs.

A teachers' hub for all teachers from all RTOs allows teachers to discuss assessment issues, such as any ambiguity in any tasks. 

We also get feedback from DE&T on any issues they note about the program, including assessment issues.

Evaluate & modify assessment process, tools and tasks 

The School Services Officers (SSO) program is delivered on the Victorian TAFE Virtual Campus (TAFE VC) and most of the assessment tools are Word documents that learners download for use. The training and assessment resources take a low technical approach and, probably because of this, we have had little feedback on any problems.

We have set up a tracking log, where all problems reported are recorded and their progress tracked. This ensures nothing slips through the system.

We use feedback from the teachers’ hub and learners’ hub to identify any areas that require modification. Any modifications required are dealt with promptly. All modifications are documented.

Success factors

The factors that contributed to achieving the right assessment approach included:

· being clear on the needs and characteristics of the learner group 

· being clear about the practical considerations in the delivery stage and remaining focused on developing achievable assessment tasks 

· investigating possible opportunities in the workplace for evidence of assessment 

· a high level of participation from the client in reviewing the training and assessment resources and in sourcing key experts to advise the content development team 

· relying on our expertise in workplace training and assessment to ensure we developed practical solutions 

· providing relevant assessment tasks involving existing work activities - tasks that can be used in the workplace and improve existing skills, knowledge and confidence 

· establishing communication strategies for the RTOs in the network, teachers and learners 

· adopting a team approach for the teaching and assessment process 

· providing professional development for teachers 

· establishing a system that tracks modifications made to the training and assessment resources.

Rear view mirror

What would we not do again?

· not take on a large project with only one experienced instructional designer.

What would we do differently?

· have in place a realistic risk management strategy for the development team that aimed to secure an experienced, multi-functional team with a back-up contingency plan.

What would we continue to do?

· remain focused on achieving quality outcomes for the client 

· remain focused on achieving a project's objectives 

· consult with and listen carefully to all key stakeholders 

· conduct a thorough review and validation process 

· continue to use our in-house development processes, adapting these to suit to needs of the particular project 

· provide relevant assessment tasks 

· establish communication strategies 

· adopt a team approach for the teaching and assessment process 

· adopt strategies to promote 'ownership' of the training and assessment resources 

· use a tracking system for recording modifications to the training and assessment resources.

Case study 4: Real and model workplaces

 The team at E-learn Western Australia developed the Retail Certificate II - Sell products & services. They combined online assessment with practical assessments in real or model shops and businesses. Here is an edited interview with Frank Bate and Jean McNish.

Main roles in online assessment

We were involved in all stages of the project – including delivery.

Online assessment approach

The general approach was to develop a good deal of formative assessment opportunities in the Toolbox but, as the CEO of National Wholesale, Retail and Personal Services Industry Training Council (WRAPS) kept on reminding us, an assessment had to take place in the workplace or simulated workplace.
We wanted to integrate into an overall assessment plan:
· good formative activities 

· some form of communication to leverage off the collaborative environment 

peer to peer 

peer to teacher 

· face-to-face assessment - at the end of the day we acknowledged that if we were going to sign people off as competent we were going to have to put into place some sort of face-to-face assessment tool. 

Challenges

The main challenge was the breadth of the retail area from small businesses through to large corporations.

· We were also aware that there was a huge VET in schools component of this retail area. 

· There were the differences in the learners’ learning capacity and physical ability. 

· And we had two fairly strong people from the ITAB on our reference team who required some management. 

The planning stage

Assessment requirements

We followed the training package. The whole thing was based around units and elements of competency so we were trying to address each one of those.
The retail content specialist mapped each of the elements into some form of activity in the Toolbox and then we put in place a QA process. The retail section at West Coast College involved eight staff so when we developed a particular unit a couple of those staff members checked that all of the elements had actually been covered.

Online support arrangements

One of the fundamental things about the retail Toolbox is that we developed it for the national system but also for West Coast College of TAFE. We decided to use WebCT as a platform and in all ways the design was for WebCT. So we knew:

· there would be collaborative tools attached to it 

· that it was going to be stored on the server and there would be the various backup procedures 

· what technical infrastructure was going to be available at West Coast. 

Project staff skills

I wish that the PD product - People like us … managing an online project - that you’ve got now was available in those days because that would have been perfect for us. Because we did have the content person and the instructional designers who didn’t really get on like a house on fire. And the developers were yet another group and there was some sort of tension in the team at times. 

Testing and validation 

· We had a testing site at both Swinburne and Joondelup. 

· We also had an industry person from an actual surf shop on our reference group. She was the manager of the shop and was available to test the materials at various points. 

· We always test in WebCT all the way along.

Allocating resources

I basically got a team together that was fairly cost effective because they were ex-learners and I had to motivate that team as best I could.
Since then, because of the projects we have done we have much more of a sense of how long things take to do, we have more of an opportunity to re-use educational designs and multimedia.

The analysis stage

Learner group

We took the advice of our content people at West Coast. They have a sense of the market for retail and had been delivering retail for a while. I had a fair amount of confidence in what their perception of the learning cohort was. 

Basically we were looking at a younger cohort of learners, a lot in schools. They might be working at McDonalds down the road or they might be doing structured workplace learning somewhere.

We also took advice from the reference team which included retail people.

Accessibility in the web accessibility sense - we understood that in the regions they would have problems accessing online learning materials and that they might be doing this from CD.

Assessment context

There were the theoretical and the practical elements and we felt that we were positioned to do the theoretical well. Then learners would go into practical situations, into workplaces or simulated workplaces. 
When we talk about simulated workplaces we aren’t talking about e-learning or online learning workplaces, we mean model shops and model offices - real physical models.

Current practice & existing resources

We looked at existing resources available from Wholesale, Retail and Personal Services Industry Training Council (WRAPS). There was a national WRAPS project and we got print resources from them. 
There were also some web sites, for team building type of resources.

Range and type of assessment

We included a range of task types - portfolios, assignments, simulation role play, demonstration and testing.

The design stage
Assessment approach & strategies

We thought we would simulate a workplace and we thought we could do formative assessments through that but not summative. 
The context of a training package is all about collection of evidence. Some of the evidence collected could be by engaging with the Toolbox, but if that was the total picture then I wouldn’t have thought that the assessment would be valid.

· All the graphical development and the language was young-person focused. 

· We wanted learners to be able to think for themselves. 

· There was no virtual lab, this was done in the workplace or the model workshop. 

· We used different types of assessment tools to cater for different learning types: portfolios; assignments; simulations; role plays; performance demonstrations; tests; etc 

Draft assessment resources

We relied on the content expert at this point for the content and there was a proof of concept stage.

Learner support information

· Learner’s Guide - visual and text resources described the assessment process 

· Teacher’s Guide – suggestions for encouraging learners through feedback and acknowledgement of completion. 

· Tasks designed assumed teacher involvement. 

· Built in points of contact with teacher for learner support.

The development stage

Prepare assessment resources

The actual resources were developed by the content specialist and instructional designer working together.

Prepare assessor resources

There was no specific assessor resource, but suggestions were built into the Teacher Guide.

Trial, revise and modify tasks assessment tasks

· We were involved in a cross-state LearnScope project and at the end of the project we actually did some piloting with learners. We used the LearnScope planning to help us pilot it at two different sites. 

· We had an industry person on our reference group who was from an actual surf shop (QuickSilver). She was the manager of the shop and tested the materials at various points. 

· We also had a wide range of sources for validating what we had produced: baby shop, surf shop, K Mart, WRAPS, Swinburne TAFE. 

Provide PD for teachers

The teachers needed technical rather than content professional development. We had a technical person on standby and provided technical instruction where necessary.

The delivery stage

Ensure learners are informed of criteria

· The resources developed for the program include a learners’ information web site that provides information about the program including assessment benchmarks and approaches. 

· Each assessment task provides detailed information and guidelines about the assessment requirements. 

· For trainees, we ensure on our face-to-face visits that they are fully informed of the assessment criteria. 

Conduct and manage the assessment process 

Jean was the assessment consultant for the project. It was already built into College practice that certain issues needed to be addressed:

· literacy 

· VET in schools. 

We established a very collaborative environment to support teachers. 
Information relevant to managing the assessment process was emailed to teachers.

Professional development for teachers was critical and, where there was a lack of this, it caused problems.

Ensure authenticity of submitted tasks

This was not an issue as in the retail environment practical assessment is required. There was a workplace assessment peer. Teachers developed relationships with learners through face-to-face and online communication and so had a good idea of their level of competence before assessment.

The evaluation stage

Validate assessment tasks and processes

· Tasks were moderated internally and externally. 

· They were checked against a matrix of learning outcomes, and against different learning styles. Some tasks were redesigned at this point. 

· We used a focus group to evaluate the assessment process and received very positive feedback. 

Evaluate & modify assessment tools

· We found that some teachers and learners were not used to online communication tools. 

· Online tasks were not always successful - dependent on the learner group and ICT resources. 

· Learning platform preferences was an issue. 

Success factors

The factors that contributed to achieving the right assessment approach included:

· roleplay 

· having a range of activities and tasks 

· building in strong visual feedback 

· integrating online communication with tasks.

Rear view mirror

What would we do differently?

· look at ways of improving communication between developers and content expert 

· provide better PD upfront (eg People like us … CD) 

· provide more structured direction for reviewers 

· look at reusable learning objects 

· consider accessibility issues 

· build in upfront assessment in Toolboxes (possibly)

What would we continue to do?

· wrap technology within an educational focus 

· look at educational design options 

· continue to use a process of exploration – use expertise and IP 

· listen to content person – who will know learners 

· pick content people carefully (make sure they know client group and variables) 

· offer PD upfront and put good instructional designers with content expert 

· provide ongoing timely PD 

· integrate assessment through development.
Case study 5: A portfolio approach

The Graduate Certificate in Flexible Delivery, at Swinburne University TAFE Division in Victoria, included a fully online assessment approach using portfolios and workplace based tasks. Here is an edited interview with Lilian Austin the course developer and coordinator.

Main roles in online assessment

I have been responsible for the entire process of developing the online assessment for two of the modules in the Graduate Certificate in Flexible Delivery. These modules, Instructional Design and Teaching and Learning Online are delivered entirely online and all assessment tasks are submitted via the WebCT.

Online assessment approach

The approach I have taken is to develop assessment tasks, which are authentic for the learner group of VET teachers, and to give them the experience of submitting an online portfolio to demonstrate competence. 

Challenges

My major challenge has been to find a range of strategies which challenge learners sufficiently but which are not too arduous for newcomers to the online learning field. In particular I have struggled with the issue of how to assess contributions to discussion boards.

The planning stage

Assessment requirements

The curriculum for the Graduate Certificate in Flexible Delivery is in Learning Outcome format. Originally the individual modules were developed by a number of Victorian TAFE providers and they designed assessment tasks based on the assessment criteria. However I used these criteria to develop my own modified versions of the assessment tasks which would meet the needs of my particular learner group.

Online support arrangements 

Swinburne TAFE division has its own WebCT platform for delivery of online learning programs so that was the logical choice for my delivery. The Learning Strategies unit provides support for staff developing learning and assessment programs and staff there were involved in assisting with development of templates and sorting out technical issues.

There is also a Help Desk for learners which provides all the usual support to learners who are having trouble logging in and using the platform.

Project staff skills

I am fairly comfortable in using Dreamweaver and WebCT so this was not really an issue, but anyone else who takes over from me would need to develop these skills.

Testing and validation 

This is an area where we probably could have had more rigorous processes. As I am the only staff member delivering these modules I was really working pretty much in isolation although I did use the others in my unit to validate the assessment tasks. I also used an external person to test the materials.

The analysis stage

Learner group

The learner group for this Graduate Certificate are all VET trainers and teachers. I have had a fairly wide range of people enrolled from industry trainers and trade teachers to people teaching diplomas and Graduate Certificates. This range has proved to be a challenge when designing assessment tasks as they had widely different learning styles. As it is a Graduate Certificate the assessment needs to be fairly rigorous but not completely daunting to the learners. 

Assessment context

The Graduate Certificate in Flexible Delivery aims to develop both practical skills in the delivery of online and flexible approaches and a theoretical basis from which to approach that delivery. As such my assessment tasks needed to balance the theoretical and practical. I tried to include tasks that would suit a wide range of learning styles.

Current practice & existing resources

I have been delivering the Graduate Certificate in Flexible Delivery for many years and the last few have been completely online. So I had amassed a wide range of resources both electronic and paper based. I wanted to use these and so, for example in Instructional Design, I still send learners the original paper based teaching manual. This manual is referred to in the online materials at various points. Also I use other online sites extensively and have incorporated these into my online materials. Some of the assessment tasks have remained the same and others have been added to take into account the added features of the online environment. 

Range and type of assessment

The assessment needed to include both theoretical and practical tasks. Another imperative for me was to model some of the online assessment options which VET practitioners may want to use themselves in the future. So I decided to include some quizzes, reports uploaded to a dropbox, online discussion tasks and development of online materials for teaching purposes. 

The design stage

Assessment approach & strategies

I think my approach was pretty much constructivist. I needed to present some of the theory but basically I wanted to encourage learners (VET trainers) to develop an approach to online and flexible learning that suited their context and to develop their skills so that they could implement that approach. To further that aim, I really placed considerable emphasis on contributions to the discussion board which was an assessable task. I actively encouraged learners to engage in the lively discussions and to reflect on the opportunities of the online medium.

Draft assessment resources

My assessment tasks have been tweaked somewhat over the years. In the last iteration I combined a few of the tasks to make a bigger portfolio type of task. This helped to eliminate the number of smaller tasks that had become "bitsy".

My final assessment package included:

· assessment of the discussion board contributions 

· a work-based project in which learners develop an online learning sequence 

· a report submitted online 

· a checklist submitted online 

I also refined the requirements for the completion of the discussion board task. Drafting the criteria in advance has been the most challenging task and I feel this is still the area where it is hardest to assess the outcomes. I am planning to review this again for the next semester. 

I didn't use any special software apart from drafting the tasks to sit in the assessment drop box in WebCT. I was pretty careful to make sure the tasks were very explicit and contained all the information the learner would need.

Learner support information

As the course was totally online I prepared an induction booklet which outlined the assessment process and the steps for submitting the assessment tasks through the WebCT system. 

The development stage

Prepare assessment resources

I developed the assessment resources myself using Dreamweaver. The text was copied and pasted into the WebCT assessment drop box tool to keep some of the formatting. I set up four assessment tasks in the drop box and allocated grades, due dates, teacher notification details etc. 

Prepare assessor resources

There was no real need for assessor materials as I was the only assessor. 

Trial, revise and modify tasks assessment tasks

There was no time or budget to trial the tasks prior to delivery but I did get some feedback from other staff in our unit. I have however trialed the assessment tasks and materials with three groups now and each time I have changed them somewhat each time based on my experience and learner feedback. 

Provide PD for teachers

I have a team of WebCT and online experts in my office so they offered me lots of support in the development and delivery stages. 

The delivery stage

Ensure learners are informed of criteria

The induction document clearly informs the learners of the assessment process and the criteria. This is sent to them prior to the commencement of the course. I was particularly concerned to make sure that they understood that the assessment process was entirely online.

Also I set up the WebCT platform so that the learners do not get access to the learning materials until they complete an online quiz which asks them to agree that they have read and understood the assessment requirements. This was quite easily set up in WebCT using the Selective Release function. At least I knew then that they had read the info I had provided them.

Conduct and manage the assessment process 

I receive an e-mail from the WebCT system every time a learner submits work to the assessment drop box. This could happen at any time so it was sometimes a bit challenging to find the time to mark the assessment when you weren't expecting it.

In terms of managing the process, I mark everything online. I set up a folder for the subject and individual folders for all the learners. I then download the assessment tasks from WebCT to my local folder and make comments on the work using the Insert Comment function in Word. Then I upload my corrected task to the WebCT system, which alerts the learner of their grade and provides them with my feedback. I do it this way because I want to keep all tasks and feedback from a particular learner in the one place for AQTF purposes. 

Assessing the discussions is challenging, but basically I ask learners to submit (in a Word document) a few examples of their contributions to the discussion board which demonstrate the development of their learning and their engagement with the tasks and the collaborative learning environment. I usually use the WebCT search facility to compile all the postings from a particular learner so that I can see their entire list of contributions. I save this as a text file with their other work.

At the end of the semester I export the learner results from WebCT to an Excel file and save it with my other course files for AQTF purposes. 

Ensure authenticity of submitted tasks

Generally this has not been an issue as I have framed my assessment tasks so that learners complete a work-based project. Each project is specific to their own teaching area and this means that they have to reflect on the content and apply it to their own situation. They also develop some online resources that are to be used by their students.

The evaluation stage

Validate assessment tasks and processes

· I moderate my assessment tasks with another teacher who has taught the Graduate Certificate before. She provides invaluable support and ideas for my evaluation. 

· I carefully check the tasks against a matrix of learning outcomes, and against different learning styles. 

· I have used the WebCT survey tool to evaluate the course. This is easy to develop if you use a third party tool called Respondus. I get good feedback and data analysis from this tool and the learners can comment anonymously. 

· The discussion board has been an invaluable tool for getting informal feedback on the assessment tasks. 

Evaluate & modify assessment tools

· As some of the learner group were not used to online discussion tasks, I really have to provide a lot of encouragement and scaffolding in how to use the medium. I try to model appropriate responses in an attempt to break down the barriers. Feedback has been that this task is the most daunting and challenging for many learning styles. Then again others love the opportunity to discuss, reflect and problem solve. 

· The assessment drop box function in WebCT has not been as easy to use as I might have hoped. However the latest version is a bit clearer. 

Success factors

I think I have had success with this form of delivery because I have tried to be very proactive in providing support for my learners at all steps of the learning and assessment process. Prior to the commencement of the course I have tried to pre-empt all the issues which may raise concern for the learners. I have provided lots of clear assessment information in my web materials as learners may not always have me on hand to answer all questions. During the delivery, I am constantly responding to learners via e-mail, chat and discussion boards. Finally, I try to have a quick turn around time for assessing their online tasks and giving them feedback via the WebCT system.

Rear view mirror

In hindsight I have had lots of difficulties assessing learners contributions to the discussion boards. My plans for future delivery are to have a rubric which I distribute to the learners in the induction pack which clearly outlines the criteria I will be using to assess them. This has been a bit hit and miss in the past and I think this has created some confusion and anxiety.

Assessment gallery

The Assessment gallery (only available online) demonstrates many examples of the effective use of online assessment strategies. See the example below and go online to see more. http://www.flexiblelearning.net.au/assessing/assessment_gallery.htm
Example: workplace simulation
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Learners are instructed that there are a number of Occupational Health and Safety hazards in the room and that their task is to clean them up by clicking on the objects and dragging them to the relevant place. A score is kept and learners are given their accuracy as a percentage.

Other examples in the gallery

Collaborative tasks:

· Role play

· Online discussion task 1

· Online discussion task 2

Courseware delivered tasks:

· Computer scored multiple choice

· Computer scored crossword 1

· Computer scored crossword 2

· Computer scored cloze activity 1

· Computer scored cloze activity 2

· Computer scored drill and practice 1

· Computer scored drill and practice 2

· Computer simulation 1

· Computer simulation 2

· Computer scored game

Individual tasks:

· Report paper

· Problem solving scenario

· Structured research task

Workplace-based tasks

· On job demo with workplace testimony

· Workplace simulation

Our research

Project reports

Research analysis - issues and implications
July 2003

Get it:

Research analysis

from the DocPack: 

In Guide Documents/Resources, click on: R3 Research analysis

from the website: 

http://www.flexiblelearning.net.au/assessing/downloads/OASM%20Res%20analysis%200104%20Final.pdf

Online survey 
September - October 2003

Get it:

Online survey

from the DocPack: 

In Guide Documents/Resources, click on: R4 Online Survey

from the website:  

http://www.flexiblelearning.net.au/assessing/downloads/OASM%20survey%20final-26.8.03%20v3.ppt
Project team

Clint Smith - Project manager
TAFE frontiers
(03) 9670 7976
csmith@tafefrontiers.com.au
Terry Taylor
AMES
(03) 9926 4646
taylort@ames.net.au
Lilian Austin 
Swinburne University, TAFE Division
(03) 9210 1190
laustin@groupwise.swin.edu.au 

Helen Bayne 
South West TAFE

AQTF

The Australian Quality Training Framework (AQTF) requires all training organisations delivering nationally endorsed qualifications to demonstrate compliance with the national Standards for Registered Training Organisations (ANTA, 2001). Registered Training Organisations and teachers offering online assessment will need to be aware of the AQTF standards, which apply during various stages of the planning, development and implementation of online assessment. These will include:

· development of quality management systems 

· selection and implementation of appropriate technology 

· development of learning and assessment strategies 

· guidelines for learner support 

· expertise of staff developing online assessment methods

· administration and records procedures. 

This guide provides several different tools to assist you in monitoring your AQTF requirements:.

Table 2: AQFT checklist for organisations

A checklist of AQTF requirements which institutions need to have in place is available for you to download.

Get it:

AQTF standards organisation

from the DocPack: 

In Guide Documents/Resources, click on: R1 Table 1 AQTF standards organisation.doc

from the website: 

 http://www.flexiblelearning.net.au/assessing/downloads/Table 1_AQTF standards_organisation.doc


 Table 2: AQFT checklist for staff

A checklist of the AQTF standards which apply to teachers and developers of online assessment can be downloaded and used as a handy reference point.


Get it:

AQTF standards staff

from the DocPack: 

In Guide Documents/Resources, click on: R2 Table 2 AQTF standards staff

from the website:  

http://www.flexiblelearning.net.au/assessing/downloads/Table%202_AQTF%20standards_staff.doc
Stage checklists

Each section of the stage and task guide in Part 1 of this manual has a summary of the AQTF standards that apply to that stage – that is, to plan, analyse, design, develop, deliver and evaluate assessment.

These are available for download within each stage of the guide, or from the DocPack
.

Glossary
The terms are arranged in order, from the general to the practical.

	Models
	Macro-level descriptions or representations of assessment systems or approaches, usually presenting a preferred conceptual framework for planning and conducting assessment, and its role in teaching and learning.

Related terms: theory, approach, map, framework, system, authentic assessment, evidence-based assessment, competency-based assessment, criterion-referenced learning.

	Guidelines
	General summaries of desirable or recommended features of assessment in the online environment. Usually do not provide any specific information on how to put the guidelines into practice. In quality contexts, usually describe requirements for compliance.

Related terms: best-practice guidelines, assessment principles, assessment guides, policy objectives, quality requirements, research findings, quality standards.

	Guides
	Professional development materials designed to help staff to increase their knowledge and skills in assessment in the online environment by providing information, advice and/or structured practice and activities.

Related terms: portals, books, manuals, websites, tutorials.

	Strategies
	Methods of assessment at the program or course level, including the repertoire of options available to meet the needs of the learners, the learning context, the type of learning outcomes and the culture of assessment.

Related terms: learning activities, assessment tasks, portfolios, tests, quizzes.

	Job aids
	Practical tools used to help complete specific tasks at any of the various stages of planning and conducting online assessment.

Related terms: tools, checklists, rubrics, process maps, instructions.


	Software tools
	Software programs that provide assessment functionality in the online environment. Includes features built into Learning Management System software (like quizzes), add-ons, which can provide increased functionality to larger systems, and stand-alone tools.

Related terms: tools, applications, programs, toys.

	Assessment instruments
	Course-specific materials used to conduct and record a particular assessment, including materials to be filled in by learners. Some of these can be customisable templates.

Related terms: assessment tools, record books, assessment instructions.

	Test banks
	Collections of assessment tasks which can be adapted or used to meet local needs. 

Related terms: repositories.

	Case studies
	Contextualised examples of good practice which can serve as models or sources of ideas for others.

Related terms: exemplars, models.


DocPack Contents

Guide Documents

Use these files in the guide, Part 1 of this manual.

A – Plan

A0-1 Plan record.doc

A0-2 AQTF checklist template.doc

A0-3 AQTF standards organisation.doc

B - Analyse

B0-1 Design brief.doc

B0-2 Analyse AQTF checklist template.doc

B1-1 Learners profile template.doc

B2-1 Assessment context analysis.doc

B3-1 Review current practice template.doc

C - Design 

C0-1 Design record.doc

C0-2 design AQTF checklist template.doc

C1-1 Selecting assessment approach.doc

D – Develop

D0-1 Development record.doc

D0-2 Develop AQTF checklist template.doc

D2-1 Assessing online discussions.doc

E – Deliver

E0-1 Deliver record.doc

E0-2 Delivery AQTF checklist.doc

E1-1 Assessing online discussions.doc

F – Evaluate

F0-1 Assessment review.doc

F0-2 Evaluate AQTF checklist.doc

F2-1 Assessment process questions.doc

Resources:

Use these files in Part 2 of this manual.

R1 Table 1 AQTF standards organisation.doc

R2 Table 2 AQTF standards staff.doc

R3 Research analysis.pdf

R4 Online Survey.ppt
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� Meeting accessibility standards in online assessment


Online accessibility ensures equitable access to the content that is prepared and presented online, regardless of disability. 


This might include (but is not limited to):


the blind or vision impaired 


the deaf or hearing impaired 


people with colour blindness conditions 


the physically disabled 


people suffering cognitive or neurological disabilities. 


Meeting accessibility standards may have a significant impact on the cost and complexity of designing assessment tasks in online courseware. 


Some issues to consider are:


wherever any image is used, provide a text based description of the image for blind or vision impaired users 


wherever sound is used provide a text transcript for deaf or hearing impaired users 


avoid causing the screen to flicker as this can trigger epileptic seizures 


ensure that the level of language in your pages is the most simple and appropriate for the target audience. Although this is targeted at users with cognitive disabilities, it will also greatly assist our large user base of people from a Non English Speaking Background. 





� Constructivism


Constructivism is a theory of learning that holds that learners learn by actively constructing meaning by interacting with their environment and incorporating new information into their existing knowledge base. Interaction and cooperation are considered essential to provide motivation, support, modelling and coaching. Implicit in the theory is that delivery systems, including assessment, should support these organic patterns of learning rather than imposing ‘instructionist’ frameworks.�Constructivist learning environments, and by implication assessment tasks, are likely to:


promote active learning, engaging learners actively in the learning process.


provide opportunities to construct meaning by assisting learners to build their own cognitive structures, based on previous knowledge, to integrate new knowledge and skills.


encourage collaboration, by providing environments in which people learn from each other and solve problems together.


support intentional learning, by linking learning to the learner’s goals.


address real problems, engaging learners in solving the complex and ill-structured problems they will encounter in the real world.


contextualise learning, by situating learning in some meaningful real world task, or by using simulated, case-based or problem-based learning.


promote conversation by involving learners in dialogue so that they can appreciate multiple perspective.


promote reflection, by providing opportunities for learners to reflect on the learning process and how they can apply what they have learnt to new situations. 


This has some real implications for the designer of assessment tasks:


the learner is not an empty vessel, but an individual with pre-existing knowledge, aptitudes, motivations, and other characteristics, so these need to be acknowledged.


most meaningful learning is collaborative, not individual, so new methods of assessment are needed to discriminate between individual and group performance.


ongoing self-assessment (and self-monitoring) is a key part of learning, so summative assessment becomes only part of the picture, not the whole game.


if meaning is a group and individual construct, outcomes will be divergent and comparisons less appropriate.








� Criterion Referenced Instruction


‘Criterion-referenced’ is a near-synonym for ‘competency-based’ expecting the explicit core skills of goal analysis, process analysis (flow-charting), skill analysis and preparing behavioural objectives. These skills are very useful when designing the learning program to achieve the performance outcomes (or competencies), particularly for areas of convergent knowledge and agreed procedures.


Implications for assessment


analyse all outcomes into performances, using goal analysis techniques – ‘How would you know one (a competent performer) when you saw one?.’ 


identify what performance improvements you aim to achieve, and analyse which of these can be addressed by training (ie identify whether they are due to a skill or knowledge deficit).


delete performance outcomes which can be met by means other than training (the most expensive and difficult option), such as work redesign, job aids, incentives.


make assessment tasks explicit to learners at the outset of the program, and show the steps they will take (a course map).


require ‘mastery’ at formative assessment levels – get it right before you move on.





� Instructivism


Instructivist pedagogy describes a set of objectives and behaviours within a given domain of knowledge. The designer of learning and assessment will sequence and structure the learning, moving from the simple to the complex, lower to higher order learning. Often the learner is viewed as the passive recipient of the instruction. 





� Behavioural approaches


Behavioural approaches have been popular in education, and specifically in computer-based education for many years. Instruction consists of providing a context where appropriate behaviours can be observed. This instruction involves:


providing stimulus through a presentation of content 


getting a response from the learner through some sort of questioning technique 


providing feedback to the learner either through automated computer responses or directly from the teacher 


giving positive responses to accurate responses 


providing additional stimulus to incorrect responses. 





� Authentic assessment


Creating authentic assessment is a critical issue for the VET sector. The assessment tasks are more often than not specifically designed to mimic real world conditions so that learners can demonstrate competence against industry workplace standards. 


Jan Herrington, Ron Oliver and Tom Reeves have listed the 10 characteristics of assessment tasks: �HYPERLINK "http://faculty.deanza.fhda.edu/taylorvalerie/stories/storyReader$135"��http://faculty.deanza.fhda.edu/taylorvalerie/stories/storyReader$135�





� Problem Based Learning


Problem Based Learning (PBL) is a logical extension to the constructivist approach. Many people advocate PBL as one of the most meaningful and important kinds of learning as it involves utilising domain knowledge, semantic mapping, goal setting, motivational and attitudinal components and meta-cognitive processes.


The types of problem solving available to the designer fall primarily into two areas: well-structured and ill-structured problems. The use of well-structured problems is more common in the VET sector as solutions are usually based upon a constrained set of knowledge or skills. Ill-structured problems can be more beneficial to the learner as they emulate the sorts of real problems they will face in the workforce. However, some commentators such as Jonassen (2002) concede that the complexity of such problems often calls for the learner to demonstrate skills they do not yet have. 


The designer of online assessment tasks may need to:


provide a great deal of scaffolding, particularly for learners in lower qualification levels within the VET sector. 


consider group assessment approaches as some problems are too complex to be solved by one person acting alone.


consider generic competencies which support the problem solving approach such as communication skills, working in teams etc.





� Online Role plays


Role-playing has been used as a teaching tool in face to face teaching for a very long time. It is based on the presumption that experiencing a simulated environment allows learners to consider authentic situations in a safe environment.


In the design stage the teacher/designer can:


set up scenarios 


allocate roles 


provide selective information to each participant 


provide resource materials for learners to manipulate and engage with


provide a range of communication tools for the participants to communicate both synchronously and asynchronously.


Assessment can involve:


self assessment which is negotiated with the learner prior to the roleplay and may involve detailing the skills, attributes and capacities that the learner will attempt to demonstrate during the course of the roleplay. 


teacher assessment based on a predetermined rubric of skills and knowledge. 


The role play takes place in either a dedicated role play software package, such as Fabulusi, or in a learning platform such as Blackboard or WebCT. Often these software packages are set up to replicate the proposed environment and include spaces that allow for different types of communication between participants. 


Participants act out their roles subject to the privileges and constraints designed into the simulation by its creator. 


Following the role play timeline the teacher spends significant time in the online debriefing. This may take more time than the actual role play. Some questions you may wish to ask during the debriefing phase are:


How did you feel during the role play? 


What did you learn? 


Did you form any alliances? 


Did you need to compromise? 


What sort of communication skills did you need to use? 


What did you learn about the subject matter of the role play? 





� WebQuests


A WebQuest is an inquiry-oriented activity in which some or all of the information that learners interact with comes from resources on the Internet. They can be set up so that learners work individually or as is more often the case, learners work in groups.


Typically WebQuests contain the following six parts:


An introduction which sets the scene and background information. 


A task that that learners need to carry out either in groups or individually. 


A description of the process the learners should undertake to complete the task. Usually this process is broken down into clearly defined steps. 


The resources needed to complete the task. Often these resources are links to specific sites on the World Wide Web. 


An evaluation section that describes the criteria needed to meet performance and content standards. Often the assessment tool that is used is a rubric. 


A conclusion that brings closure to the quest. 


The design of the webquest and the assessment is critical. The actual websites developed are often quite simple. 


For more information about Webquests


�HYPERLINK "http://www.mapacourse.com/webquest project/about webquests.htm"��http://www.mapacourse.com/webquest%20project/about%20webquests.htm� 





� Peer and group assessment


Online technologies offer a wealth of opportunities for peer and collaborative assessment. Peer assessment can involve groups:


negotiating the projects/assessment tasks together 


working on project plans 


posting drafts of tasks to a shared website and providing feedback to other learners 


seeking feedback from industry representatives 


sharing views and addressing problems through the asynchronous discussion tools. 


Research has shown that work that needs to be shown to peers is often developed to a higher level in a more polished format. Other benefits include:


giving learners a sense of ownership of the assessment process 


improving motivation to be involved in group tasks 


encouraging learners to take responsibility for their own learning 


treating assessment as part of the learning process 


practicing the generic, transferable skills needed for life-long learning, especially team work and evaluation skills. 


For a useful tool for peer assessment, see the Toolbox item about ‘Spark’ on page 80. 





� Online quizzes


The use of online banks of quiz questions has been a prominent and often controversial use of online assessment. Enthusiasts speak of:


ability to ensure consistency of assessment 


the ease of monitoring of learner progress 


linkages into learner management systems 


the time saving after initial design and development 


the ability to include other media such as graphics, video, sound 


the opportunities to provide feedback to the learner and to guide further learning 


the potential to reduce cheating through the randomisation of questions. 


The detractors of online quizzes point to the substantial up front costs, the need to have highly trained staff to develop challenging and engaging questions and the need to maintain systems. Perhaps most importantly there is a perceived pedagogical limitation in the use of such assessment strategies, as many believe that only superficial knowledge is tested. However it would seem that carefully constructed online quizzes have a place in both formative and summative assessment and are a strategy to be considered when developing an overall assessment approach. 


For a useful quiz tool, see the Toolbox item ‘Respondus’ on page 61. 








� Portfolios


Portfolios can be valuable methods of assessing online. They give the teacher evidence of a wide range of skills and achievements and can show development of a learner's knowledge and or skills over a period of time. In an online environment, a portfolio may include:


evidence of achievement 


daily notes on learning progress 


peer evaluations of work 


journal entries which demonstrate a learner's engagement and reflection with the learning 


feedback from workplace assessors, colleagues, employers etc 


major assessment tasks 


reports at the end of the process which demonstrate synthesis and analysis of the research and the practical activities. 


The online developer should:


ensure that guidelines for the development, compilation and submission of portfolios are clearly stated. 


develop an electronic proforma that will aid in the assessment of the portfolio. As each portfolio is likely to be unique this is sometimes difficult to frame but is critical in ensuring a fair and valid assessment process. 


consider online options for offering feedback on the portfolio. 


Some institutions have developed online portfolio tools as a means of supporting learners to easily prepare and upload meaningful portfolios. They also provide monitoring mechanisms for staff involved in the assessment of portfolios.





� What is a rubric? 


A rubric is an assessment tool which is particularly useful in assessing criteria which are complex and subjective.


The advantages of using rubrics in your assessment are that they:


result in more objective, transparent and consistent assessment 


encourage the teacher/assessor to clarify criteria in specific terms 


are presented to learners prior to the learning and clearly articulate that their work will be evaluated and what is expected 


give learners involved in assessing peer performance clarity about the criteria 


provide feedback regarding the effectiveness of the instruction to the assessor 


provide useful benchmarks against which to measure and document progress 


Usually in the form of a grid, the teacher nominates the criteria or dimensions they wish to assess. This may include such areas such as contribution to collaboration, content knowledge, ability to problem solve, analysis and synthesis, presentation skills etc. The teacher writes a benchmark example of each criteria. What is the ideal performance? Then the teacher/assessor fills in the rest of the grid with examples of what would constitute less effective or competent achievement.





� Assessing group work


Increasingly group work is a strategy being used within the online environment. However, assessing such work is problematic for teachers and assessors. Essentially there are a few different approaches which you may like to consider:


individual assessment for each member of the group 


same mark allocation to all members of the group regardless of their contribution 


weighted mark allocation which comprises both a shared and individual component. This often also involves peer assessment of the other team member's contributions. 


The SPARK system listed in the Toolkit is an example of an online system which facilitates learners assessing each other's contributions. 


� Timelines for feedback


You may want to specify an agreed turn around time for questions and problems. Remember to make the turn around time a realistic one. Learners tend to expect that the online environment will guarantee immediate responses from tutors. Clarifying the timelines will save much frustration.





� Feedback to learners


Comments on learner work can be an important part of formative assessment. It requires learners to reflect on their own learning and the teacher/assessor can use the opportunity to direct the learner to additional resources and learning tasks. 


The online environment allows the assessor to automate some of this feedback by developing a database of 'typical and common responses’ that can be cut and pasted into electronic response sheets.


� Peer Feedback


Peer involvement in the feedback of assessment can have a very constructive effect on the development of real learning. It :


encourages team work and collaboration which is critical to the modern workplace 


helps learners to become more aware of the strengths and weaknesses of their own work 


encourages learner independence 


places assessment firmly within the context of the learning, not merely as an adjunct to it 


emphasises the need to draft and rework tasks to produce a polished outcome. 


Practically, in an online environment, the teacher/assessor will need to clearly articulate the requirements and process: This may include:


providing clear briefing documents to the learners so that they understand the requirements and the scope of the feedback they are expected to give 


providing opportunities for "rehearsing" the feedback process in a non threatening task 


making the benefits of peer assessment explicit to the learners. 


setting up appropriate online tools to facilitate smooth feedback processes. This may involve establishing private discussion forums for small groups, facilities for learner homepages etc. 





ii
Australian Flexible Learning Framework


Australian Flexible Learning Framework
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